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Editorial 

On behalf of the Oman Journal of ELT board, I am extremely happy to present 

volume 7, Issue 1 of this journal. This peer reviewed issue consists of six 

research papers on a wide range of topics related to teaching and learning.  The 

first paper entitled, “The Impact of Task Types and Assessment Rubrics on 

Level 1 Writing Exams: A Study at University of Technology and Applied 

Sciences - Ibra” explores the bearing of newly introduced task types and their 

assessment rubrics in a Mid Term Exam of a Level 1 English course at the 

University of Technology and Applied Sciences.  The next paper entitled, 

“WhatsApp as a Means to Boost Interaction Among Family Members” studies 

the effect of WhatsApp in enhancing social interaction between family members 

and bringing them closer to each other. The third paper entitled, “Shifting 

Trends from Traditional Teaching to Student Partnerships: A Study on Peer 

Tutoring at University of Technology and Applied Sciences - Ibra” explores the 

effectiveness of peer tutoring in improving students' social and academic 

performance. The fourth paper entitled, “Analyzing Students’ Perceptions of the 

Effectiveness of Social Media in Collaborative Learning” aims to find out the 

thoughts of undergraduate students towards the effectiveness and 

ineffectiveness of social media in collaborative learning. The fifth paper 

entitled, “A Cognitive Insight into the Behavioral Aspects of Slow Learners in 

Oman” investigates behavioral challenges experienced by slow learners in 

terms of personal, environmental, and emotional aspects towards learning 

English as a second language in a foundation program. The final paper entitled, 

“The Impact of Motivation in Teaching English Language at Higher Education 

Institutions” focuses on Maslow’s way of organizing the basic needs of students 

on different levels.  Hope you find these articles helpful.  Enjoy reading.   

  Editor 

Dr. Kodhandaraman Chinnathambi 
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The Impact of Task Types and Assessment 

Rubrics on Level 1 Writing Exams:  

A Study at UTAS-Ibra 

Golda Cherian & Josekutty Thadathel Joseph 

English Language Center 

University of Technology and Applied Sciences - Ibra 

Abstract 

This study explored the impact of newly introduced task types and their 

assessment rubrics on students’ performance in the Mid Term Exam of the 

Level 1 course of the University of Technology and Applied Sciences. The 

results of this study were used to modify the Testing Specifications with regards 

to Task Types and Writing Marking Criteria.  Data for the study were collected 

from three types of samples (highest, lowest, and average scorers) from all 

groups of Level 1, using three types of writing assessment rubrics. A 

questionnaire was also used to gather the data from the markers of Level 1 Mid 

Term Exam. The statistical analysis using Excel was used to analyze the data 

gathered from the samples. The results of this study revealed that the high pass 

percentage in the Level 1 Mid Term Writing exam was the result of the types of 

tasks used in the exam that assessed Sentence Construction. Teachers who 

participated in the study, who were also the markers of the Level 1 writing 

exams, selected Paragraph Writing to Sentence Construction as more 

appropriate task type for assessing Writing in the Mid Term Exam for Level 1, 

along with rubric to assess Paragraph Writing. Furthermore, the three different 

rubrics used to assess the same samples did not show much variation in the 

results which revealed that the rubric was not the reason for the high pass 

percentage. Recommendations based on the results and the scope for further 

study are also presented.  

Keywords 

Marking criteria, writing rubric, task types, paragraph writing, sentence 

construction, Mid Term Exam, Level 1. 
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Introduction  

When the Colleges of Technology and Colleges of Applied Science in the 

Sultanate of Oman were merged to form a single university “University of 

Technology and Applied Sciences (UTAS)”, new syllabi and assessment 

patterns were introduced for all levels in the General Foundation Programme. 

A Central Assessment Committee was formed to write, review, administer and 

evaluate all the exams for UTAS.  

The exam pattern for Level 1 Mid Term Writing Exam was something very new 

since the tasks used were meant to assess students’ ability to construct 

meaningful sentences, which was different from the previous practices. In the 

past, students were assessed on their ability to form cohesive paragraphs in both 

the Mid Term Exam and the Final Exam.  

During LEVEL 1 Mid Term Exam marking, Level 1 teachers were complaining 

that marking the writing exams was extremely difficult due to the nature of the 

rubric, which needed to assess each answer, which is a sentence, using a rubric 

which was more suitable for assessing paragraphs. There were two tasks 

consisting of 10 questions and 15 questions respectively. Each question had to 

be assessed out of 20 using analytical judgment marking which assesses test 

takers’ performance against four clearly defined criteria, namely Task 

Achievement, Grammar, Punctuation and Spelling. Total marks of task 1 is 200 

and that of task 2 is 300. These marks were converted to 10 marks and 15 marks, 

respectively. Teachers had to do numerous data entries for the converted marks 

and therefore, Level 1 marking took a lot more time than usual. 

During the Mid Term Exam of Level 1, there were some comments from all 

branches of the university regarding the relationship between the new testing 

specifications and the high pass percentage in the Writing Skill of Level 1. Also, 

the Level 1 Mid Term Writing Exam results showed an extraordinary pass 

percentage and teachers believed that the reason was the type of tasks which 

were meant to assess the students’ ability for sentence construction. The pass 

percentage is unusually high with just one student failing in the entire level in 

the sample selected for study. Teachers thought that this was due to the type of 

the tasks in the exam as well as the rubric that was used for marking.  

As members of the Central Assessment Committee for University of 

Technology and Applied Sciences-Oman, the researchers conducted a study to 

analyze the effect of the new Writing exam pattern for the Level 1 Mid Term 

Writing Exam on students’ writing pass percentage.  
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Purpose  

The findings of this study will help the Central Assessment Committee (CAC) 

to improve the assessment of the Level 1 Writing.  

Literature Review 

Studies show that using correct task types in the exam and assessing them using 

the correct type of rubric or marking criteria are important to assess students’ 

learning.  

As found in the study conducted by Peyton, L.K. (1990), any valid assessment 

of an individual student’s writing ability should include samples of writing 

across a variety of writing tasks, which contain genuine variations in topic, 

purpose, and audience. When only Sentence construction was tested in the Level 

1 Mid Term Exams for all the 25 questions using given clues to create sentences, 

it did not really test students’ writing abilities, rather it tested students’ ability 

to make sentences with correct grammar.   

Hafner and Hafner (2003) noted that rubric use could be limited by the 

perception that rubrics require a large investment of time and effort on the part 

of the instructor. However, in the context of the present study, since Mid Term 

Exam is part of formative assessment, it is very important that students are given 

accurate feedback and therefore, use of rubric to assess Writing exams are 

important. 

According to Spandel, V. (2006), when rubrics are thoughtfully crafted and used 

with discretion and understanding, they can be among the most useful 

instructional tools and serves as a guide to students for revision. The current 

study tries to find the validity of the present rubric in the assessment of the Level 

1 Mid Term Exam Writing tasks.  

Rezaeia, A. and Lovornb, M. (2010) through a study found that the raters were 

significantly influenced by mechanical characteristics of students’ writing 

rather than the content even when they used a rubric. Study results also indicated 

that using rubrics may not improve the reliability or validity of assessment if 

raters are not well trained on how to design and employ them effectively. This 

is a relevant finding to this specific study since some markers had complaints 

regarding the nature of the rubric that was given to assess the Level1 Mid Term 

Exam Writing. 
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Reddy, Y.M.  and Andradeb, H. (2010) recommended educating instructors on 

the formative use of rubrics to promote learning by sharing or co-creating them 

with students to make the goals and qualities of an assignment transparent, and 

to have students use rubrics to guide peer and self-assessment and subsequent 

revision. The present study tries to find out the most appropriate rubric in the 

context of the Level 1 Mid Term Writing Exam assessment.  

A study conducted by Pourdana. et al (2011) to examine the impacts of three 

types of language task, i.e., Topic Writing (TWT), Picture Description (PDT), 

and Text Reconstruction (TRT) on accuracy, fluency and complexity aspects of 

Iranian EFL learners’ writing performance demonstrated a high degree of 

accuracy and complexity in EFL learners’ performance on Topic Writing tasks, 

compared to fluency which was demonstrated to be high in EFL learners’ 

performance on Picture Description tasks. This finding was relevant to this 

specific study since it focused on the impact of task types on students’ results.  

Brookhart, S. M. (2013) pointed out that an appropriate marking criteria or 

rubric has a set of characteristics that can describe the students’ performance in 

a complete manner to match the description of learning in a standard or 

instructional goal. Marking criteria should have characteristics that can vary 

along a quality continuum from high to low, so we can write meaningful 

performance level descriptions. This observation is relevant to this study since 

it tries to select the most appropriate rubric among the three given rubrics, for 

assessing the Level 1Writing Exam tasks.   

Biber, D and Gray, B (2014) conducted a study to evaluate the major 

innovations of the TOEFL iBT® test regarding the incorporation of integrated 

tasks where examinees must produce discourse in both speech and writing 

modes. The validity argument for the TOEFL iBT includes the claim that 

examinees vary their discourse in accordance with their proficiency in their 

academic language skills. By analyzing test takers from different score levels, 

the study showed variations relative to three relevant parameters: mode, task 

type, and score level of test takers. These findings were relevant to this 

particular study since the study focused on task types used in the Level 1 Mid 

Term Exam Writing. There was no scope for variations among students’ 

responses since the task type was just sentence construction.  

Brookhart, S. M. (2018) studied rubrics in higher education from 2005 to 2017. 

The types of rubrics studied in higher education to date have been mostly 

analytic, descriptive rubrics, considering each criterion separately typically with 
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four or five performance levels. Other types of rubrics have also been studied, 

and some studies called their assessment tool a “rubric” when in fact it was a 

rating scale. Further, for a few, 7 out of 51 rubrics, performance level 

descriptions used rating-scale language or counted occurrences of elements 

instead of describing quality. Rubrics using this kind of language may be 

expected to be more useful for grading than for learning. The rubrics or marking 

criteria reviewed in this specific study had both the elements of performance 

level descriptions and a rating scale against each description since assessing the 

Level 1 Mid Term Writing exam has both formative and grading purposes.     

The Brookhart, S. M. (2018) study further found no relationship between type 

or quality of rubric and study results. This study is relevant to the current study 

since there was some opinion among the different branches of the university 

that the high pass percentage in the Level 1 Mid Term Writing exam was due to 

the nature of the Writing rubric used for assessment.   

Hypothesis  

1.  The type of tasks used in the Level 1 Mid Term Writing Exam has an effect 

on the Level 1 pass percentage. 

2.  The marking criteria used for assessing the Level 1 Mid Term Writing 

Exam has an effect on the Level 1 pass percentage. 

Population  

The samples were selected from Level 1 students’ answer sheets of ELC, 

UTAS – Ibra. Three samples which were the highest, lowest and one average 

scored answers from each group were selected for the study. There were 14 

groups in Level 1 this semester and therefore 42 papers were taken as samples. 

For comparison with Semester 1, 2019-20, three samples each which were the 

highest, lowest and one average scored answers from 13 groups were selected, 

making a total of 39 samples. Semester 1, 2019-20 was selected since it was 

the last semester when students had a chance to study on-campus due to the 

COVID-19 pandemic. The types of tasks in the Progress Test, which were 

equivalent to the new Mid Term Exam, were meant to assess students’ ability 

to write paragraphs. 

Methodology 

The results of Semester 1, 2021-22 Level 1 Mid Term Exam Writing of the 

sample population were examined against two more other different marking 
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criteria. The current results of the Writing of the sample population were also 

analyzed against the results of Level 1 Progress Test Results Semester 1 2019-

20. 

Level 1 Writing Markers were asked to mark three sample papers (highest, 

lowest and one average) from the same group that they marked, using the 

current rubric (Appendix A) as described in Mode-1 (Appendix B) & Mode-2 

(Appendix C). The same markers marked the samples again to ensure reliability 

of marking. After marking, markers had to enter the data in an analysis sheet 

provided.  

Level 1 Writing Markers were also asked to give feedback on the type of task 

they preferred for assessment, and on the rubric they preferred out of the three 

given rubrics. 

Descriptive statistical analysis was applied for analysis. To verify the argument 

that the exam pattern to test sentence construction was the reason for the high 

pass percentage, the result of the Mid Term Exam was also compared with the 

results of the Progress Test or the equivalent of the Mid Term Exam of S1 2019-

20 and again, with the results of the final exam of S1 2021-22. Both these exams 

assessed students on paragraph writing.  
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Results 

Analysis of Data 

1. Result of the comparison between the pass percentage when different rubrics were used: 

Analysis of Level 1 Writing MTE Results Semester 1 2021-22 against three rubrics 
Level 1 Writing PT Results 

Semester 1 2019-20 

Markers samples 

Marks with Current Rubric 
Marks with Mode-1 

(Rubric B) 

Marks with Mode-2 

(Rubric C) 

Task 1 

/10 

Task 2 

/15 

Total 

/25 

Task 1 

/10 

Task 2 

/15 

Total 

/25 

Task 1 

/10 

Task 2 

/15 

Total 

/25 

Task 1 

/10 

Task 2 

/15 

Total 

/25 

Marker 1 

sample 1 6 7.4 13.4 5 7 12 4 8 12 1.5 2.25 3.75 

sample 2 7.9 13.1 21.05 5.5 9 14.5 6 10 16 5 6 11 

sample 3 8.7 14.1 22.85 7 10 17 8 12 20 8 11.25 19.25 

Marker 2  

sample 1 8.75 10.15 18.9 8.75 10.15 18.9 7 9 16 5 0 5 

sample 2 8.55 12.35 20.9 8.55 12.35 20.9 8 11 19 6 7.5 13.5 

sample 3 9.7 14.65 24.35 9.7 14.65 24.35 8 13 21 9 13.5 22.5 

Marker 3 

sample 1 5.65 8.55 14.2 6.5 9 15.5 6 8 14 1.5 2.25 3.75 

sample 2 8.5 11.05 19.1 7.5 12 19.5 7 11.5 19.5 5.5 7.5 13 

sample 3 9.15 14.1 23.25 10 13 23 9 12.5 21.5 9 12 21 

Marker 4  

sample 1 7.75 8.65 16.4 6 7 16 7.5 7 14.5 4.5 0 4.5 

sample 2 7.4 9.3 16.7 6.5 8 14.5 8 8.25 16.25 5 8.25 13.25 

sample 3 9.3 14.4 23.7 8.5 11.5 20 9.5 13 22.5 7.5 12.75 20.25 

Marker 5 

sample 1 7.75 10.55 18.3 7.75 10.55 18.3 6.5 6 12.5 2.5 3 5.5 

sample 2 8.75 11.55 20.3 8.75 11.55 20.3 7 9.5 16.5 7 7.5 14.5 

sample 3 9.75 14.65 24.4 9.75 14.65 24.4 7.5 10.5 18 8 12 20 

Marker 6 

sample 1 9.1 13.85 22.95 9 14 23 8.5 14 22.5 1 2.25 3.25 

sample 2 9.65 14.4 24.05 8.5 13.5 22 9 13 22 4.5 7.5 12 

sample 3 9.9 14.3 24.2 8.5 14 22.5 9 13.5 22.5 9 12.75 21.75 

Marker 7  

sample 1 5.2 7.7 12.9 5 7.5 12.5 5 7.5 12.5 1.5 1.5 3 

sample 2 5.5 8.8 13.85 5.5 8.8 13.85 5 8 12 7 5.25 12.25 

sample 3 9.5 13.5 23 9.5 13.5 23 8.5 12.5 22 8.5 13.5 22 

Marker 8 sample 1 5.2 7.7 12.9 5.5 8 13.5 5 7 12 1.5 2.25 3.75 
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sample 2 7.75 11.5 19.5 7 12 19 7.5 12.5 20 5.5 6 11.5 

sample 3 9.8 14.6 23.65 9 13.5 22.5 8.5 13 21.5 9 12.75 21.75 

Marker 9 

sample 1 5.7 6.65 12.35 5.5 6.7 12.2 5.5 7 12.5 2 3 5 

sample 2 6.8 11.05 17.85 6.75 10.5 17.25 8.25 11 19.25 7 6.75 13.75 

sample 3 9.2 13.8 23 8.5 12.75 21.25 9 13.75 22.75 9 13.5 22.5 

Marker 10 

sample 1 8.05 9.35 17.4 7 9.35 16.35 8 9 17 5 6 11 

sample 2 7.6 7.6 19.85 7 6.6 13.6 6 7 13 6.5 9 15.5 

sample 3 9.5 14.15 23.65 8.5 13 21.5 9 14 23 9 13.5 22.5 

Marker 

11 

sample 1 5.95 11.5 17.45 7 9 16 9 11 20 1.5 4.5 6 

sample 2 8.75 12 20.75 7.5 9 16.5 8 7 15 5.5 6.75 12.25 

sample 3 9.8 14.55 24.35 9 13 22 9.5 13.5 23 6 10.5 16.5 

Marker 

12 

sample 1 4.9 10.75 15.65 4.5 10.25 14.75 4.05 10.05 14.1 3 0 3 

sample 2 5.25 12.8 18.05 3.05 12.8 15.85 6.25 12.5 18.75 5 3.75 8.75 

sample 3 9.85 13.95 23.8 8.75 13.05 21.8 8.75 12.25 21 5.5 10.5 16 

Marker 

13 

sample 1 7.6 13.35 20.95 8.5 1.5 19 9 13.5 22.5 0 2.25 2.25 

sample 2 10 12.75 22.75 9 13.5 22.5 9.5 12.75 22.25 7 2.25 9.25 

sample 3 9.65 14.55 24.2 8 12.75 20.75 9 12.75 21.75 7 9.75 16.75 

Marker 

14 

sample 1 8.55 10.65 19.2 7 11.25 18.25 4.5 9 13.5    

sample 2 7.9 13.45 21.35 8 8 16 4.5 8 12.5    

sample 3 9.8 14.75 24.55 9.5 13.5 23 8.5 10.5 19    
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Highest 

Mark 

1

0.

0 

1

4.

8 

2

4.

6 

1

0.

0 

1

4.

7 

24.

4 

9

.

5 

14.

0 

2

3.

0 

9.0 13.

5 

22.

5 Lowest 

mark 

4.

9 

6.

7 

1

2.

4 

3.

1 

1.

5 

12.

0 

4

.

0 

6.0 1

2.

0 

0.0 0.0 2.3 

Mean/Av

erage 

8.

1 

1

1.

9 

2

0.

0 

7.

5 

1

0.

8 

18.

6 

7

.

4 

10.

6 

1

8.

0 

5.4 7.0 12.

4 Mode 8.

8 

1

4.

1 

2

4.

4 

7.

0 

1

3.

5 

23.

0 

9

.

0 

7.0 2

2.

5 

9.0 2.3 3.8 

Median 8.

6 

1

2.

6 

2

0.

8 

7.

9 

1

1.

4 

19.

0 

8

.

0 

11.

0 

1

9.

0 

5.5 6.8 12.

3 Range 5.

1 

8.

1 

1

2.

2 

7.

0 

1

3.

2 

12.

4 

5

.

5 

8.0 1

1.

0 

9.0 13.

5 

20.

3 Standard 

Deviation 

1.

6 

2.

5 

3.

8 

1.

6 

2.

8 

3.7 1

.

7 

2.5 3.

9 

2.7 4.4 6.8 

A comparison of the results of the samples 

  Curren

t 

Rubric 

Rubric 

B 

Rubri

c C 

S1 

2019-

20 
Pass % 97.6 95.2 92.9 48.7 

Fail %  2.4 4.8 7.1 51.3 

Average Mark % 

  

80.0 74.4 72.0 49.6 

 

The results show only one student out of 42 failed when the exam was marked 

on the current rubric, two students failed when Rubric B was used and three 

students failed when Rubric C was used, with a marginal difference of marks. 

In Semester 1, 2019-20, 20 students out of 39 samples failed when the task type 

was Paragraph Writing. The lowest pass percentage is 92.9 in this semester 

when marked by Rubric C whereas the pass percentage is 48.7 in Semester 1, 

2019-20. The lowest Average mark is 72% in this semester when marked by 

Rubric C, while the average mark is 49.6% in Semester 1, 2019-20. 

The highest mark in both semesters does not vary much, but there is a significant 

difference in the lowest mark. The lowest mark is 12 in the current semester, 

while the lowest mark in Semester 1, 2019-20 is 2.3. Similarly, the lowest mean 

between the three rubrics is 18 while it is only 12.4 in Semester 1, 2019-20. The 

Standard deviation indicates that there is not much variation in the scores from 

the mean in the current semester, but the scores are more spread in Semester 1, 

2019-20. It means that many students scored around 18 marks in this semester, 

but students’ scores were much varied in Semester 1, 2019-20. This finding is 

also supported by the ranges. The lowest range is 11 in this semester when 

marked by Rubric C, while the range was 20.3 in Semester 1, 2019-20. This 

indicates that the exam does not differentiate much between high achievers and 

low achievers in this semester, whereas the scores between students were 

widespread in Semester 1, 2019-20. 
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2. Result of the comparison between teachers’ preferences on different 

rubrics: 

Markers Rubrics preferred 

Preferred assessment 

for LEVEL 1 MTE 

W: Sentences or 

Paragraph 

Marker 1 Rubric C Paragraph 

Marker 2 Rubric C Paragraph 

Marker 3 Rubric C Paragraph 

Marker 4 Rubric C Paragraph 

Marker 5 Rubric C Paragraph 

Marker 6 Rubric C Paragraph 

Marker 7 Rubric C Paragraph 

Marker 8 Rubric C Paragraph 

Marker 9 Rubric C Paragraph 

Marker 10 Rubric C Paragraph 

Marker 11 Rubric C Paragraph 

Marker 12 Rubric C Paragraph 

Marker 13 Rubric C Paragraph 

Marker 14 Rubric C Paragraph 

14 out of 14 markers (100%) selected Rubric C to mark the current type of tasks, 

the sentence construction. At the same time, all of them (100%) preferred 

Paragraph writing to sentence construction for assessing Level 1 Writing. 
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3. Result of the comparison between the pass percentage when different exam patterns (Sentence Construction 

Vs Paragraph Writing) were used: 

A. A comparison of Writing Mid Term Exam Results between S1 2021-22 and 2019-20 

A comparison of Writing Mid Term Exam Results between S1 2021-22 and 2019-20 

S1 2021-22 Level 1 Writing MTE Results  S1 2019-20 Level 1 Writing MTE Results 

Groups 

Writing %  

Groups 

Writing % 

Task 1 pass 

% 

Task 2 

pass % 

Aggregate 

pass % 
 Task 1 

pass % 

Task 2 

pass % 

Aggregate 

pass % 

Group 1 100.0 95.2 100.0  Group 1 81.8 72.7 77.3 

Group 2 100.0 100.0 100.0  Group 2 90.5 81.0 81.0 

Group 3 100.0 95.0 100.0  Group 3 82.6 73.9 78.3 

Group 4 100.0 100.0 100.0  Group 4 66.7 61.9 61.9 

Group 5 100.0 95.0 100.0  Group 5 59.1 59.1 59.1 

Group 6 100.0 100.0 100.0  Group 6 72.7 86.4 68.2 

Group 7 100.0 100.0 100.0  Group 7 100.0 78.9 89.5 

Group 8 100.0 100.0 100.0  Group 8 78.3 73.9 73.9 

Group 9 95.2 95.2 95.2  Group 9 90.0 55.0 65.0 

Group 10 100.0 100.0 100.0  Group 10 95.2 81.0 85.7 

Group 11 100.0 100.0 100.0  Group 11 77.3 72.7 77.3 

Group 12 90.0 100.0 100.0  Group 12 59.1 18.2 13.6 

Group 13 100.0 100.0 100.0  Group 13 78.3 21.7 39.1 

Group 14 100.0 100.0 100.0      

Total 98.9 98.5 99.6  Total 79.0 64.1 66.5 

Highest % 100.0 100.0 100.0  Highest % 100.0 86.4 89.5 

Lowest % 90.0 95.0 95.2  Lowest % 59.1 18.2 13.6 
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When the results of all groups were analyzed, all groups except one, scored 

100% pass percentage in this semester for Writing in the Mid Term Exam, but 

no group had 100% pass in Semester 1, 2019-20 and the highest pass percentage 

was 89.5. The lowest pass percentage is 95.2 in this semester for Writing in the 

Mid Term Exam, while it is 13.6 in Semester 1, 2019-20.   

The difference was in the exam pattern and in the rubric used in both exams. 

Mid Term Writing Exam of S1 2021-2022 assessed sentence construction, but 

that of S1 2019-2020 assessed paragraph writing. Even when the Mid Term 

Writing Exam was marked using a rubric similar to one that is used for marking 

paragraphs (Appendix B: Mode-1), the results showed very high pass 

percentages in all groups. 
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B. A comparison of Level 1 Writing Mid Term Exam Results and Final Exam Results of S1 2021-22  

A comparison of LEVEL 1 Writing Mid Term Exam & Final Exam Results S1 2021-22 

S1 2021-22 Level 1 Writing MTE Results  S1 2021-22 Level 1 Writing FE Results 

Groups 

Writing %  

Groups 

Writing % 

Task 1 pass 

% 

Task 2 pass 

% 

Aggregate pass 

% 
 Task 1 pass 

% 

Task 2 pass 

% 

Aggregate pass 

% 

Group 1 100.0 95.2 100.0  Group 1 47.6 33.3 33.3 

Group 2 100.0 100.0 100.0  Group 2 57.9 47.4 47.4 

Group 3 100.0 95.0 100.0  Group 3 10.0 5.0 5.0 

Group 4 100.0 100.0 100.0  Group 4 55.0 30.0 40.0 

Group 5 100.0 95.0 100.0  Group 5 65.0 50.0 60.0 

Group 6 100.0 100.0 100.0  Group 6 95.0 50.0 65.0 

Group 7 100.0 100.0 100.0  Group 7 31.6 26.3 31.6 

Group 8 100.0 100.0 100.0  Group 8 72.7 77.3 72.7 

Group 9 95.2 95.2 95.2  Group 9 52.4 42.9 47.6 

Group 10 100.0 100.0 100.0  Group 10 73.7 78.9 68.4 

Group 11 100.0 100.0 100.0  Group 11 78.9 68.4 68.4 

Group 12 90.0 100.0 100.0  Group 12 60.0 40.0 55.0 

Group 13 100.0 100.0 100.0  Group 13 88.2 82.4 82.4 

Group 14 100.0 100.0 100.0  Group 14 89.5 68.4 78.9 

Total 98.9 98.5 99.6  Total 63.5 50.6 54.6 

Highest % 100.0 100.0 100.0  Highest % 95.0 82.4 82.4 

Lowest % 90.0 95.0 95.2  Lowest % 10.0 5.0 5.0 
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When the results of the Mid Term Exam and Final Exam Writing of all groups 

are compared, there is a very significant difference in the pass percentages of 

Task 1, Task 2, and the Aggregate Writing. All groups, except one, scored 100% 

pass percentage in the Mid Term Exam, but no group scored 100% pass in the 

Final Exam. The average pass percentage of the level in the Mid Term Exam 

was 99.6, whereas it was just 54.6 in the Final Exam. The lowest pass 

percentage in Writing is 95.2 in the Mid Term, but it is 5% in the Final Exam.  

The difference was mainly in the exam pattern. Mid Term Writing Exam 

assessed sentence construction and the Final Writing Exam assessed paragraph 

writing, similar to past semesters. Even when the Mid Term Writing Exam was 

marked using a rubric similar to the one that is used for marking paragraphs 

(Appendix B: Mode-1), the results showed very high pass percentages in all 

groups. Final Exam results of S1 2021-22 are similar to the results of the past 

semester, 2019-20, when paragraph writing is assessed. 

Findings 

The results of the marking using three different rubrics showed more or less the 

same pass percentage. It does not support the argument that the high pass 

percentage was due to the nature of the writing rubric or marking criteria. On 

the contrary, the results of the comparison between the results of the Mid Term 

Writing Exams of two semesters showed a great difference in the pass 

percentage. Also, the comparison between the Mid Term Writing Exam and the 

Final Writing Exam of the S1 2021-22 shows significant differences in the pass 

percentages of the groups and the overall pass percentage of the level. Both 

comparisons support the argument that the high pass percentage in the Mid 

Term Writing exam was the result of the type of tasks used in the exam. In other 

words, task type with questions to assess Sentence Construction was the reason 

high pass percentage. 

100% teachers who participated in the study preferred Rubric C if Sentence 

Construction is going to be assessed in the Mid Term Exam which was suitable 

for checking the answers as a whole, like a single answer considering all 

questions as a single context. Moreover, 100% teachers who participated in the 

study preferred Paragraph Writing to Sentence Construction for assessing 

Writing in the Mid Term Exam for Level 1. They did not prefer assessing the 

ability for sentence construction to assess Writing skill.   
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Conclusion 

The results of the study show that type of tasks used in the Level 1 Mid Term 

Writing Exam has an effect on the Level 1 pass percentage. As it is evident from 

the analysis, the results of the comparison between the results of the Mid Term 

Writing Exams of two semesters showed a great difference in the pass 

percentage. Tasks to assess Sentence Construction resulted in high pass 

percentage. Hence, it supports the argument that the high pass percentage in the 

Mid Term Writing exam was the result of the type of tasks in the exam. Also, 

the comparison between the Mid Term Writing Exam and the Final Writing 

Exam of the S1 2021-22 showed significant differences in the pass percentages 

of the groups and the overall pass percentage of the level. It is another evidence 

that supports the argument that the high pass percentage in the Mid Term 

Writing exam was the result of the type of tasks used in the exam. From both 

analyses, it is evident that it is the tasks that assess Sentence Construction 

resulted in high pass percentage. Therefore, the first hypothesis is accepted.  

On the other hand, the marking criteria used for assessing the Level 1 Mid Term 

Writing Exam did not have an effect on the Level 1 pass percentage. The results 

of the marking using three different rubrics showed more or less the same pass 

percentage. It does not support the argument that the high pass percentage was 

due to the nature of the writing rubric or marking criteria. Therefore, the second 

hypothesis is rejected.  

Recommendations 

1. Since Level 1 students need a sound basic knowledge of the sentence 

structures, Sentence Construction should be taught in the beginning of the 

semester, and it can be tested in the Quiz as part of Grammar. 

2. Since the comparative analysis shows that assessing sentence construction 

gives an inflated pass percentage, task types used to assess writing in the 

Mid Term Exam should be changed. Paragraph writing instead of sentence 

construction should be tested in the Mid Term Exam as is done in the Final 

Exam with an appropriate rubric to assess the Paragraph Writing. 

3. The present study as well as the studies conducted by Pourdana. et al (2011) 

and Biber, D and Gray, B (2014) have proved the importance of including 

different types of tasks to demonstrate variations among students’ 

responses. Therefore, it is recommended to include appropriate task types 

in exams, rather than just assessing on sentence constructions, to assess 

students’ writing abilities.   
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Scope for further study 

1. Further studies can be conducted in the coming semesters in the same 

branch and other branches of the university, related to Level 1 Mid Term 

Writing assessment task types and students’ performance level, to 

reconfirm the results of the study.  

Limitations of the study 

1. This study is limited to UTAS-Ibra only. 

2. The study is limited to one semester’s results since the new pattern was just 

introduced in Semester 1 2021-2022.  
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Appendices 

Appendix A: Current Rubric 

Marks 
Task 

Achievement 

Grammatical 

Accuracy 
Punctuation Spelling 

5 

 

Answer is 

completely 

relevant to the 

prompt. 

No 

grammatical 

errors. 

No 

punctuation 

errors. 

No spelling 

errors. 

4 

Answer is 

mostly relevant 

to the prompt. 

Only rare 

grammatical 

errors. 

Only rare 

punctuation 

errors. 

Only rare 

spelling 

errors. 

3 

Answer is 

partially 

relevant to the 

prompt. 

Some 

grammatical 

errors. 

Some 

punctuation 

errors. 

Some spelling 

errors. 

2 

Answer is only 

slightly relevant 

to the prompt. 

Frequent 

grammatical 

errors. 

Frequent 

punctuation 

errors. 

Frequent 

spelling 

errors. 

1 

Answer has no 

relevance to the 

prompt. 

No correct use 

of grammar at 

all. 

No correct 

use of 

punctuation 

at all. 

No correct 

use of 

spelling at all. 

Appendix B: Mode-1 

• Select three samples of marked papers (highest, lowest and 1 average) from 

the same group that you marked using the current rubric. 

• Since all tasks are related to a single context, consider all answers in a 

section as a single answer. A mark of 1-5 for each Part/Task is awarded 

according to how successfully the test takers have satisfied the criteria in 

Rubric B. Zero is awarded for each part/task which is not attempted at all, 

and a mark of zero for the entire task if there is any plagiarism or 

malpractice. 
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Rubric B 

Marks 
Task 

Achievement 

Grammatical 

Accuracy 
Punctuation Spelling 

5 

Answers are 

completely 

relevant to the 

prompts. 

No 

grammatical 

errors. 

No 

punctuation 

errors. 

No spelling 

errors. 

4 

Answers are 

mostly 

relevant to the 

prompts. 

Only rare 

grammatical 

errors. 

Only rare 

punctuation 

errors. 

Only rare 

spelling errors. 

3 

Answers are 

partially 

relevant to the 

prompts. 

Some 

grammatical 

errors. 

Some 

punctuation 

errors. 

Some spelling 

errors. 

2 

Answers are 

only slightly 

relevant to the 

prompts. 

Frequent 

grammatical 

errors. 

Frequent 

punctuation 

errors. 

Frequent 

spelling errors. 

1 

Answers have 

no relevance 

to the 

prompts. 

No correct use 

of grammar at 

all. 

No correct 

use of 

punctuation 

at all. 

No correct use 

of spelling at 

all. 

Appendix C: Mode-2 

• Collect the same three samples of marked papers used for Mode-1. 

• Since all tasks are related to a single context, consider all answers in a 

section as a single answer. A mark of 1-5 for each Part/Task is awarded 

according to how successfully the test takers have satisfied the criteria in 

Rubric C (Task 1 & Task 2). Zero is awarded for each part/task which is not 

attempted at all, and a mark of zero for the entire task if there is any 

plagiarism or malpractice. 
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Rubric C 

Task 1: 

Task 2: 

 

 

 

 

Criterion Explanation 
Marks 

Obtained 

Meaningfulness 

5 Marks 

Assess each sentence separately. Award either 

Zero or 1 Mark for each sentence. 

Award 1 mark for each sentence if the conveyed 

information matches the prompts and makes sense. 

This includes the correct choice of words as this 

helps construct meaning. 

/5 

Grammar, 

Punctuation & 

Spelling 

5 Marks 

Deduct 0.5 marks for each five grammar, 

punctuation and spelling mistakes. Maximum 

deduction is 4 marks. (Award zero if the mark is 

zero for ‘Meaningfulness’). 

/5 

Task 1 Part 1    Total Marks/10 /10 

Task 1 Part 2    Total Marks/10 /10 

Overall Marks/20 /20 

Criterion Explanation 
Marks 

Obtained 

Meaningfulness 

15 Marks 

Assess each sentence separately. Award either 

Zero or 1 Mark for each sentence. 

Award 1 mark for each sentence if the conveyed 

information matches the prompts and makes 

sense. This includes the correct choice of words 

as this helps construct meaning. 

/15 

Grammar, 

Punctuation & 

Spelling 

5 Marks 

Deduct 0.5 marks for each five grammar, 

punctuation and spelling mistakes. Maximum 

deduction is 4 marks. (Award zero if the mark is 

zero for ‘Meaningfulness’). 

/5 

Overall Marks/20 /20 
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WhatsApp as a Means to Boost Interaction Among 

Family Members 

Asila Said Mohsin Al Adawi 

Senior Research Student, Sultan Qaboos University 

Abstract 

Technological communicative tools have effectively changed the nature of 

people's social interaction and relationships. Devices such as mobile phones 

which are equipped with applications like WhatsApp, WeChat and Instagram, 

for instance, have provided people with the chance of contacting their 

acquaintances and family members without their physical presence, and which 

have also enabled them to remarkably improve their social relationships. Thus, 

this study aims to examine the effect of WhatsApp in enhancing social 

interaction between family members and bringing them closer to each other. It 

attempts to analyze the findings of a questionnaire distributed to 10 female 

participants and study 8 WhatsApp conversations. The study reveals that 

WhasApp paves the way for effective interaction between family members 

specifically brothers and sisters. It also finds that the use of WhatsApp emojis 

helps in developing domestic relations and in accounting for gender differences 

regarding using them.  

Keywords 

Technology, WhatsApp, emojis, social interaction, family members, family ties, 

gender differences. 

Introduction 

Choudhary, Monis, and Kantharia (2016, p. 2506) find that, "Online social 

networking has caused profound changes in the way people communicate and 

interact." Compared to how life was like before the advent of technology, face-

to-face communication modes were the only possible means people had for 

social interaction, although this was not very easy to adjust to. Nonetheless, the 

emergence of various social media platforms such as WhatsApp has 

revolutionized social communication very hugely. Thus, there should have been 

an attempt taken to study the effectiveness of technology and social media to 

understand human communication. There is also an urgent need for examining 

the extent to which these technologies have facilitated interaction among people 

at personal, domestic, and social levels. This current study aims at examining 
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the effect of technology on developing domestic relationships and bringing 

family members together, shedding light on one social media platform, namely, 

WhatsApp. The focus of the study is mainly shed on three major areas: the role 

of technology in improving human communication generally and family 

relationships particularly, the technological affordances conferred upon users to 

enhance their social interactions within their family members as opposed to 

face-to-face conversations, and eventually the impact of using WhatsApp on 

bringing family members closer to each other. Through the distribution of a 

questionnaire to 10 females and males and through an analysis of 8 WhatsApp 

conversations, the researcher concludes that the platform has a great impact on 

improving family ties and facilitating communication among family female and 

male members 

Literature Review 

This is the world of business where everyone is preoccupied with their own 

responsibilities, while simultaneously being distanced from social interactions. 

Thus, this social distance which arises as a result of the engrossment in everyday 

tasks and responsibilities affects the way people interact with each other. 

Nonetheless, to ensure that there are very few obstacles and boundaries 

affecting the enhancement of human communication, this entails a profound 

look into the place of technology and social media applications in improving 

interpersonal relationships and enhancing family ties. As stated by Choudhary 

et al. (2015, p.2506), "New innovations and advances in science and technology 

in the present day have made considerable and significant changes in the 

lifestyle of people all around the world." Hence, the focus of this paper will be 

on the exploring the influence of technology on improving social 

communication and examining the place of WhatsApp, specifically, in 

enhancing family relationships and connecting family members with each other.   

Generally speaking, the enhancement of social interaction among people is 

often associated with technology. As Adib and Ismail (2016) put it, "Modern 

technology has basically made changes in every aspect of our personal lives 

such as education, entertainment, and communication" (p.2). In other words, the 

intervention of technology into the lives of humans has considerably influenced 

and revolutionized the way they interact with one another in the social 

framework. More specifically, the propagation of social media platforms 

enables users not only to be in touch with those they are acquainted with, but 

also to establish social bonds with people from different parts of the world. 

Choudhary et al. (2015) state that "Communicating with each other has become 
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easy and faster with the advent of social networking from one part of the globe 

to the other and distance is no more a barrier now a days" (p. 2510). For this 

reason, the introduction of technology including all the social networking 

websites constitutes as an important communicative means replacing face to 

face interactions.  

Families are the first place where social interaction could ever be effectively 

achieved and developed. Nonetheless, in the case where some family members 

are away from the other members for factors like work or study, face-to-face 

interaction gets weakened and these members become busy fulfilling their 

responsibilities and preoccupied with their work. As Adib and Ismail (2016, p. 

3) put it, "Staying away from family members means it is not possible for these 

people to engage in the traditional, face to face interaction with their family 

members." In such a circumstance, technological tools such as mobile phones 

and computers are necessary to be in connection and maintain close 

relationships with them. In view of the fact that these devices are equipped with 

applications such as WhatsApp, Snapchat, and Instagram, staying away from 

family members will no longer be a problem, since these applications allow for 

more contact and interaction.  

According to Church and Oliveira (2013), WhatsApp is almost the most popular 

application used for communication and it is a medium thereby users are 

capable of expressing a sense of community and connection with their 

acquaintances as well as their family members. In a study conducted by 

Choudhary et al. (2015) regarding the role of WhatsApp usage in enhancing 

family relationships, the researchers found that such an application paves the 

way for much domestic interaction and closeness between family members who 

live far away from each other. Thus, it is noteworthy to point out the affordances 

WhatsApp provides users with and which enable them to enhance their 

relationships with their family members and interact with them using different 

communicative styles. For example, the use of emojis and emoticons are 

important in maintaining good relationships not only with family members, but 

with all WhatsApp users. These emojis and emoticons, in essence, come to 

express emotions and replace body language and facial expressions that are 

features of face-to-face situations.  

Gender differences with regards to the use of emojis to express emotions are 

often taken into consideration when it comes to the study of social 

communication of both males and females. Provine, Spencer, and Mandell 

(2007, p. 300) define an emoticon as ''a character or small image (e.g., smiley 
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face) placed in the text to denote facial expression or convey emotion." 

However, emotional expressiveness of females is often described differently 

than that of males. In a broader sense, women and men stereotypically express 

different types of emotions, the former of whom tend to be more emotional than 

the latter. In addition, each of them is associated with certain emotions to reveal 

and communicative functions to serve. Kelly and HutsonComeaux (as cited in 

Parkins, 2012, p.46) find that "emotions of happiness, sadness and fear are 

believed to be more characteristic of women, whereas men are believed to be 

more characteristically angry." As opposed to males, in addition, these 

researchers reveal that females tend to use emojis and emoticons to build social 

bonds and assert solidarity with everyone they get to socialize with online.   

To sum up, technology has caused radical changes in the way people 

communicate with one another and it improved their social relationships. They 

are enabled to stay connected with their relatives and family members who are 

kilometers away from them. Thus, Social networking websites such as 

WhatsApp, Instagram, and Snapchat allow for more effective connection and 

communication between these people. As a matter of fact, WhatsApp has come 

to replace face-to-face interactions where people can no longer contact their 

acquaintances. More than that, it plays a key role in bringing families closer.  

Methodology 

The first method used for data collection is a questionnaire distributed to 10 

female members from different families. Basically, the questionnaire involves 

only one main section where the participants are asked to state their degree of 

agreement on 10 different statements, generally with regards to the importance 

of WhatsApp in the development of family relationships. The aim of this 

method is to find out whether WhatsApp has allowed them to interact with their 

family members better than face-to-face interactions. It also seeks to examine 

whether such an application has enabled them to improve their relationships and 

become closer to each other. (The questions of the questionnaire are available 

on p. 18-19). Since the questionnaire is based on stating the degree of 

agreement, some of the findings will be presented as charts using Excel 

program, while some others will be shown in a table.  

The second method to collect data is analyzing 8 samples of WhatsApp 

conversations randomly selected and which are provided by two female 

participants from two different families. Each participant provided 4 WhatsApp 

conversations which they had with different family members, both males and 
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females. Of the 4 samples, 2 will be female conversations, while the two 

remaining ones are the conversations each female participant had with two 

different male family members. In order to differentiate between the two female 

participants, they will be referred to as F1and F2 in the analysis section.  

Through these conversations, the focus will be placed on the variable of gender 

with the intention to examine gender differences with regards to the language 

as well as the type of emoticons or emojis used. The analysis of these 

conversations will take two different steps. In the first step, they will be 

compared to my hypothesis and literature review to see whether the 

interlocutors' relationship has improved via WhatsApp. The second step, 

however, will focus on analyzing them based on the language used and the type 

of emoticons and emojis both genders used.  

Results and finding 

Findings of the questionnaire:  

Relating the findings to my hypotheses, I observed that the findings match my 

expectations regarding the role of WhatsApp in improving family relationships. 

The following table presents the findings of all statements except for statement 

4 and 5 which will be shown in charts.  

Statement 
Degree of agreement in percentage 

SA A N D SD 

1 70% 30% - - - 

2 20% 30% 30% 10% 10% 

3 40% 30% - 30% - 

6 30% 30% 30% 10% - 

7 30% 50% 20% - - 

8 20% 30% 20% 20% 10% 

9 10% 40% 10% 30% 10% 

10 40% 40% - 20% - 

The findings presented in the previous table generally reveal that the highest 

percentages represent the statements on which the participants either agree or 

strongly agree. The participants' responses to the questionnaire overall imply 

their family relationships have improved through technology in general and 

WhatsApp in particular.  

As for the two remaining statements, the findings are presented in the following 

charts:  
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Chart 1 of statement 4 

The previous chart presents the findings of the fourth statement. 40% of the 

female participants strongly agree that WhatsApp has developed their 

relationship with their sisters. However, the percentages of the participants who 

agree, disagree, and who are neutral are 30%, 20%, and 10% respectively. The 

findings of the fifth statement are presented in the following chart:   

 

                                         Chart 2 of statement 5 

Regarding the role of WhatsApp in developing the participants' relationships 

with their brothers, 30% of them strongly agree with the statement. The 

precentsges of the participants who agree, disagree, strongly disagree, and who 

are neutral are respectively 30%, 20%, 10%, and 10%.  

Findings of the WhatsApp conversations:  

The WhatsApp conversations do not fully match my hypothesis and the 

literature review specifically when it comes to gender differences with regards 

to the use of emojis. The conversations are shown as two sets based on the 

30%

30%

10%

20%SA
A
N
D

WhatsApp has developed my relationship with my sisters

30%

30%

10%

20%
10%SA

A

N

D

SD

WhatsApp has developed my relationship with my brothers
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female participant they belong to and the gender of the family member whom 

they contacted.  

The WhatsApp conversations of F1: 

Female-female conversations: 

With relation to my hypothesis, both of the following conversations F1 had with 

her female family members show that her relationship with them is very close, 

and both conversations are characterized by the use of language and emojis 

suggesting closeness.  

 How are you dear mother? 

I am fine my dear daughter. 

How are you?  

I am fine. I just miss you  

Is my little brother fine now? 

May Allah make our 

assemblies full of joy 

He is fine  

 

 

https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/tulip/
https://emojipedia.org/heavy-black-heart/
https://emojipedia.org/heavy-black-heart/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/heavy-black-heart/
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Rahmani 

Do you have money? 

Yes, I do 

How much do you need? 

I need 5 Rials if you have 

Yes, I have  

I thought you need a large sum of money 

Ok   

Shame on you that you ask a merchant such a 

question  

Ok, forgive me  

Hand the money to Hilal 

Ok 

Female-male conversations:  

Similarly, the following conversations F1 had with two of her male family 

members show that she has very close relationships with her brothers. Like the 

previous conversations, these are also characterized by the use of language 

suggesting intimacy and the use of different types of emojis. 

 

Happy birthday dear sister, wish you live a 

life dedicated doing good deeds  

Thank you darling  

I thought my birthday is on Monday, but I 

knew 

 it is today after I read my friends' 

messages    

Hhhhhhhhh 

You're so funny 

 

https://emojipedia.org/new-moon-with-face/
https://emojipedia.org/face-with-rolling-eyes/
https://emojipedia.org/face-with-tears-of-joy/
https://emojipedia.org/two-hearts/
https://emojipedia.org/new-moon-with-face/
https://emojipedia.org/new-moon-with-face/
https://emojipedia.org/broken-heart/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/slightly-smiling-face/
https://emojipedia.org/two-hearts/
https://emojipedia.org/two-hearts/
https://emojipedia.org/two-hearts/
https://emojipedia.org/slightly-smiling-face/
https://emojipedia.org/broken-heart/
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We miss you  

Have lunch with us  

 

I have a meeting with regards to my 

presentation  

I am coming back next week for sure 

All the best  

Inshaallah  

4.2.2 The WhatsApp conversations of F2: 

4.2.2.1 Female-female conversations: 

The following two conversations show that F2's relationship with her two sisters 

is close and intimate. The language and type of emojis used are indicative of 

that.  

 

Is there anything new? 

Not really. Everything is as old as we are hhh  

Hhh, do you think so 

Ohhh by the way 

today  

really  

Huda told me so, but I forgot to send you  

Please, come and take me  

Ok  

I love you so much  

 

https://emojipedia.org/broken-heart/
https://emojipedia.org/broken-heart/
https://emojipedia.org/see-no-evil-monkey/
https://emojipedia.org/see-no-evil-monkey/
https://emojipedia.org/tired-face/
https://emojipedia.org/broken-heart/
https://emojipedia.org/broken-heart/
https://emojipedia.org/broken-heart/
https://emojipedia.org/broken-heart/
https://emojipedia.org/broken-heart/
https://emojipedia.org/broken-heart/
https://emojipedia.org/broken-heart/
https://emojipedia.org/broken-heart/
https://emojipedia.org/face-with-tears-of-joy/
https://emojipedia.org/rose/
https://emojipedia.org/speak-no-evil-monkey/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/woman-facepalming/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/loudly-crying-face/
https://emojipedia.org/victory-hand-type-1-2/
https://emojipedia.org/loudly-crying-face/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
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Hello 

Hello  

How is this nice person doing? 

You are the nicest, dear  

I am fine 

How are you? 

I am fine 

Hhhhhh  

How is your study?  

Are you feeling well now? 

Yes, much better than before 

My study is good .. but I'm too much busy  

Female-male conversations: 

The following conversations suggest that F2's relationship with her two brothers 

is not close with both of them. This is clear when it comes to the language and 

emojis used in both conversations.  

 

Why do you send me whenever you are in need of 

something? 

It's also better that you ask about me 

You send me whenever something isn’t in a good 

condition. 

It's good that I ask when I need something than 

not asking at all 

Aha 

Ok 

Ok 

You should be the one who is supposed to send 

me 

You are the man 

 

https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/face-with-tears-of-joy/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/smiling-face-with-open-mouth-and-tightly-closed-eyes/
https://emojipedia.org/smiling-face-with-open-mouth-and-tightly-closed-eyes/
https://emojipedia.org/smiling-face-with-open-mouth-and-tightly-closed-eyes/
https://emojipedia.org/woman-walking/
https://emojipedia.org/broken-heart/
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I thought we lost you  

How are you?  

I am good 

How are you and how is your study going? 

We miss you. When will you come back home? 

Everything is fine. 

I miss you too  

I am coming the day after tomorrow  

  
Tomorrow, I might come to Muscat. Would  you 

like me to  

                               come and take you? 

Discussion and analysis 

It can be noticed that my hypothesis is supported from the findings. The 

WhatsApp conversations and the participants' responses to the questionnaire 

reveal that such a medium plays a vital role in improving family members' social 

interaction.  

The fact that the participants show strong agreement on the statements with 

regards to the development of social relationships through WhatsApp suggests 

that their interactions with their family members have been strengthened. Adib 

and Ismail (2016) state that ''Technology seems to be a medium that permeates 

family life easily'' (p.1). This, in essence, comes to be true when considering 

that almost 70% of the participants strongly believe that social media develops 

social relationships better than face-to-face communication. As for WhatsApp, 

in particular, 30% of the participants state that they interact via WhatsApp better 

than they do offline. Basically, the role of WhatsApp in improving family 

relationships is demonstrated in the study through the development of the two 

female participants' relationships with their brothers and sisters, as shown in the 

charts (p. 9 and 10). Based on the findings, a total of 60% of the participants 

state their agreement on the role of WhatsApp in improving their relationships 

with their sisters. Similarly, 60% of them also report that their relationships with 

their brothers have become better through WhatsApp usage. Accordingly, it can 

be said that this might be a result of the online communication between family 

members which is only afforded by WhatsApp despite the long distance, as 

stated in the literature review. While face-to-face communication is not possible 

under such a circumstance, online interaction using any social media platform 

will be the only easiest and available means to maintain intimate domestic 

https://emojipedia.org/new-moon-with-face/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/loudly-crying-face/
https://emojipedia.org/slightly-frowning-face/
https://emojipedia.org/broken-heart/
https://emojipedia.org/relieved-face/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/see-no-evil-monkey/
https://emojipedia.org/thumbs-up-sign-type-3/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
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relationships. So, this accounts for the role WhatsApp has played in enhancing 

the female participants' relationships with their sisters and brothers.  

Linking this to the findings of statement 7 concerning contacting family 

members privately rather than through WhatsApp family groups, this 

contributes much to the improvement of the relationships between family 

members. Though family groups could also bring family members together 

since every member participates in the interaction, contacting them privately 

becomes much more effective and contributory to strengthen domestic ties and 

enhance one's relationship with the other members. 50% of the participants say 

that they prefer contacting their family members privately. This, consequently, 

suggests that they value and care about one another that they interact privately. 

Basically, this might be attributed to factors like their closeness in real life as 

well as a member's desire to talk with certain family members about matters 

which he/she does not want to reveal in the WhatsApp family groups. This is 

true when considering that 50% of the participants agree that they sometimes 

converse via WhatsApp about topics which they barely talk about offline. Of 

these 50%, 20% of the females strongly agree on that. It is noteworthy to 

mention that the development of the participants' relationships with their sisters 

and brothers could also be linked to the frequency of their contact and how often 

they send each other. As statement 9 reveals, 50% of the participants state that 

they contact their family members almost daily which, accordingly, strengthens 

their relationships. It ought to be said that this is afforded by WhatsApp which, 

despite of their physical absence, encourages them to maintain intimate 

relationships by contacting one another frequently.  

Based on the WhatsApp conversations, there are differences between F1 and 

F2 with regards to the relationship of each one of them with the family members 

they contacted. This is shown through linguistic features and the type of emojis 

used. As illustrated in the literature review, attributing the development of 

family relationships to WhatsApp application could be analyzed on the basis of 

the affordances it provides users with, one of which is to do with the use of 

emojis. Though some of the conversations are characterized by the use of these 

emojis, they simultaneously show gender differences with regards to the way 

language and these emojis are used. F1 seems to have a very close relationship 

with the two female family members as well as the two male members she 

conversed with. On the contrary, F2 does not seem to have an intimate 

relationship with one of the male members she contacted, while she is close with 

the rest. All female-female conversations of F1 and F2 show very clear 
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closeness between the interlocutors, which is revealed through using the smiling 

faces with tears of joy  and the faces with heart eyes . In addition to emojis, 

using words like الدلوعة غالتي/   /  also shows much intimacy in their الحلوة 

relationships. This is equally similar to the female-male conversations, 

excluding the one naked of emojis, where almost the same emojis and language 

are used. Though these males use the smiling faces with tears of joy and those 

with heart eyes, they still show differences in the way they use them. Based on 

the literature review, emotional expressiveness is associated to females more 

than men. Accordingly, it must be said that the use of the kissing faces  and 

those with heart eyes  should also be a female characteristic. Nonetheless, 

some of the male family members, use such types of emojis which do not match 

the type of emotions stereotypically associated to them, yet this could be seen 

as a sign of their closeness to their sisters. When it comes to the conversation 

naked of emojis, it does not show intimacy in the interlocutors' relationship 

since there are no emojis used, nor does the language suggest closeness in any 

way. Instead, it reveals that they rarely interact with each other neither through 

WhatsApp nor in face-to-face situations. It also implies that if one starts a 

conversation, it will be for the need of something rather than communication. 

This is clear when the male says, "وبعدين نتي ليش تجي وقت الحاجة / Why do you 

send me whenever you are in need of something?'' to which her response 

was    بعدني زين يوم أسأل وقت الحاجة وال ما أسأل البر/" It's good that I ask when I need 

something than not asking at all." Furthermore, the female interlocutors used 

different types of emojis within the same message almost in all conversations, 

while this is not the case with the male family members. This, in fact, does not 

only demonstrate the fact that they are more emotionally expressive than males 

as illustrated in the literature review, but it also shows how close they are to 

each other.  

Conclusion 

With the high trend of WhatsApp usage in everyday communication between 

people and family members, social relationships have witnessed radical 

changes, and people come to know much about each other though they are not 

physically present. WhatsApp has been proved very crucial in strengthening 

social interactions and maintaining closeness between family members when 

face-to-face interaction no longer allows them to connect. In other words, due 

to people's engagement in everyday life responsibilities and tasks, face-to-face 

communication does not guarantee an effective interaction between them, as 

their time and attentions are dedicated to fulfilling these duties. On the contrary, 

https://emojipedia.org/face-with-tears-of-joy/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
https://emojipedia.org/face-throwing-a-kiss/
https://emojipedia.org/smiling-face-with-heart-shaped-eyes/
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WhatsApp allows them to be in a constant connection even if they are living 

away from each other. More than that, the importance of such a medium is also 

considered with regards to the use of emojis which come to mimic features like 

emotional expressiveness and body language found in face-to-face interactions. 

Some of the participants used different types of emojis which are dissimilar to 

those that are stereotypically associated with them.  
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Abstract 

This study examines the effects of peer tutoring in improving students' social 

and academic performance. Hence, the targeted audience includes the students 

of both Foundation and Post Foundation (GFP & P.F.) levels at the English 

Language Centre, University of Technology and Applied Sciences, (ELC, 

UTAS) Ibra. The findings have proved that peer tutoring is highly effective and 

worth adopting across all levels of ELC, UTAS, Ibra. Against this research 

locale, the present study adopts both quantitative and qualitative research 

designs to highlight the effectiveness of peer teaching and learning. A structured 

questionnaire was distributed to students (N=251) via google forms to collect 

data. The study participants include GFP and P.F. students at the English 

Language Centre, the UTAS-Ibra, Sultanate of Oman. The findings of this study 

suggest that the students found peer tutoring highly useful and effective. 

Keywords 

Peer learning, self-confidence, tutees, tutoring, tutors 

Introduction 

Peer tutoring can be defined as an institutional practice assisting individuals of 

exact age or almost the exact age under the guidance of a tutor. A peer tutor is 

an active and interested learner with a pleasant demeanor, is non-judgmental, 

and maintains a positive attitude. These paraprofessional educators (tutors) help 

students become successful and independent learners and help tutees build 

greater understanding and retention of course concepts. The ancient philosophy, 

"give a man a fish and he will eat it for that day. Teach a man to fish, and he 

will eat for the rest of his life," is incorporated into the tutoring program. In the 

1960s, within the U.S., with the resurgence of educational innovation, peer 

tutoring gained popularity at all levels of schooling. The tutoring sessions are 

conducted by experts and trained students for low achievers in an interactive, 

meaningful, and organized manner. Bombardelli (2016) opines that shy and 

introverted children usually learn effectively through tutoring by sharing their 
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thoughts with classmates. Therefore, peer tutoring can help strengthen subject 

comprehension, boost confidence, and enhance the learning skills of students of 

all categories.  

The mission of peer tutoring is to strengthen learning skills, support the 

academic transition, enhance retention to meet challenges in specific skills or 

areas, provide opportunities for skill development required throughout their 

academic journey, and enhance academic performance. 

In a class of students ranging from 20-35, peer tutoring is an advantage where 

the weak-performing students may feel shy to raise questions for fear of being 

mocked by their teachers or classmates. In the Omani context, where schooling 

is provided in a same-gender environment, entry to a mixed-gender college/ 

university causes a feeling of apprehension and reluctance, which dissuades 

them from clarifying their doubts in the class. Another noteworthy aspect is that 

English learning takes place only during the scheduled time; hence, tutees get a 

chance to use the language only during the allotted time. Therefore, the students 

who attend tutoring sessions will get a chance to use the language, which opens 

the way to improve their language and speaking skills. Once the path is taken, 

they will seek the help of their tutors or other individuals, which is self-

motivating. This, in turn, helps them to score better grades. 

Peer tutoring can greatly benefit ELC, UTAS, Ibra, which offer inclusive 

education to diversified students. Hence, it can reduce students' social and 

behavioral problems to an optimal level. 

Literature Review 

A study by K.J. Topping (1998) of the psychology department at The University 

of Dundee suggests that peer tutors enhance their understanding of the subject 

matter by teaching it to other students. Furthermore, when peer tutors provide 

tutoring, they are imbibing the content of learning and mastering the teaching 

techniques. 

There are a lot of reasons to justify peer-based programs. First, it can be of 

immense help and can act as a credible source in transferring knowledge as an 

expert monitors it. Another encouraging factor is that it is comparatively 

economical and cost-effective as they involve no payments. More than that, the 

peer-based programs take place in a familiar setting to both the tutor and the 

tutee. Another advantage of this program is that it is conducted under the strict 

supervision of experienced teachers and, therefore, adequately designed. 
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Furthermore, the readily available materials are reviewed with good quality and 

transparency. It also promotes team building-spirit and helps establish a good 

rapport between the participants. Furthermore, it enhances the individuals' 

academic, psychological, and social competence, resulting in better academic 

performance, improved self-esteem, and communication skills, which are 

essential to an individual's overall well-being. 

Hence, peer-based programs can increase social, psychological, and academic 

support by providing: 

(1) conducive help and guidance, 

(2) psychological support to develop confidence and self-esteem, 

(3) informational support by observing and learning from positive role models 

and 

(4) appraisal support offers an opportunity to explore and develop personal 

potential/capacities. 

The foremost proponent of peer tutoring (National Education Association 

(NEA), claims that these programs enable peers to perform better academically 

and that peer tutors of the same age group are equally potential as tutors of the 

non-same age group. It highlights that students with mixed ability levels obtain 

higher amounts of individual attention than students attending traditional 

classrooms. Additionally, peer tutoring inculcates a learning environment where 

learners can get immediate feedback on their progress. 

'Learning by Teaching' is a method of teaching in which students are made to 

learn materials and prepare lessons to teach the tutees, whereby they acquire life 

skills along with the subject matter. Interpersonal relationships bridge the gap 

between the tutor and the student. A study reveals that the students who attend 

peer tutoring are much more at ease and comfortable and can focus on the 

various tasks and achievements and perform better. In addition, the students feel 

at ease and comfortable expressing themselves. This stimulates him to clarify 

his doubts, ponder, and later question his thoughts, thus attaining a higher level 

of understanding, which develops self-esteem and confidence. 

Peer tutoring program needs to be carefully organized and scheduled, and tutors 

should be trained before being given the tasks. Peer tutoring helps to reduce the 

burden and stress of the teachers to a great extent. Despite assessing and 

monitoring the tasks which demand more time and energy, teachers still find it 

difficult to provide individual attention to the learners. Here comes the urgency 

of peer tutoring, where students teach one another, which is the most natural 
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form of peer effects. It can directly be attributed to knowledge spillovers of 

intelligent and astute students reflected in the academic and disciplinary 

standards among the groups involved. 

Peer learning is a learning activity through which students learn from and with 

each other; the first is an expert, and the second may be a novice. Constructivists 

like Vygotsky (1987) and Piaget (1964) were also in favor of peer tutoring. 

Keeping in line with Piaget, learning doesn't occur totally from external factors. 

Instead, it's a reconstructive process that happens in the human mind. Every 

individual has innate abilities and ideas. The amalgamation of those innate 

abilities with the external factors merges to create innovative thoughts. Piaget's 

theory supports that tutors and tutees develop throughout all stages of peer 

tutoring. When active teaching takes place with the involvement of both parties, 

the outcomes are adequately achieved, which further leads to the exchange and 

sharing of acquired knowledge and skills. Boud (1988) explains peer tutoring 

as a technique of moving beyond independent to interdependent or mutual 

learning. Tutees participate in activities in which they can learn from their peers. 

Brookfield and Preskill (1999) state that peer tutoring is well established in 

many universities, whereas reciprocal learning is incidental. 

However, peer learning can be troublesome to several faculties since students 

teach each other. Moreover, because the peer tutors aren't experts, the matter 

they deliver is superficial. Hence, teaching can only occur when a lead teacher 

carefully monitors the procedure. However, the bright side to this method is that 

students teach and learn a variety of the contents intuitively, if not explicitly. 

Therefore, Lee Leung and Bush (2003) admit that students as tutors should tend 

to have a proper orientation about the tutoring activity. Doubts that arise during 

tutor-tutee sessions can be made clear with the help of their teacher. It can also 

be done before peer tutoring. 

Kunsch and Sood (2007) opine that Peer tutoring works best when students of 

different ability levels work together. Hence, we should accept that peer 

learning should not be prevented, but it is something that should be taught. Peers 

speak each other's language that makes sense to students, which can help 

novices gain a foothold toward understanding. The students may be able to teach 

in a simple but effective way what the teacher had learned 20 years ago and 

what the teacher would like to impart to their students. Besides, students feel 

more comfortable going to a peer than a professor. Peers are equals, fellow 

learners to whom they can raise questions without feeling dumbfounded. Peer 

learning is an instructional strategical approach advocating that peers are not the 
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replica of a teacher. Peer learning gains popularity when there is a purposeful 

selection and when it is carefully planned and evaluated. 

According to researchers like Austin (2008) and Eisenkopf (2010), student 

learning, motivation, and socialization are greatly influenced by peer tutoring. 

It reinforces the creativity and emotional skills of both the tutors and tutees. As 

it is interactive, peer tutoring helps tutors gauge the mental level of the tutees 

and help them understand the complex concepts. Grubbs (2009) believes that 

peer tutoring programs should be highly structured, planned, and conducted 

under strict supervision and in an exceedingly controlled environment. It's an 

interdependent, reciprocal learning activity involving sharing ideas, acquiring 

knowledge, and developing skills. The participants also develop life skills that 

help them plan and organize learning activities. It also accounts for developing 

collaboration skills, thereby creating team spirit among fellow learners. 

Bombaudeille (2010) opines that peer tutoring helps gain confidence and 

enhances the cognitive levels of introverts because it instills a sense of 

determination in diffident students, equips them to communicate with 

confidence in public, and apply the assimilated knowledge in their everyday 

life. Therefore, the researchers in the field of education ought to try innovative 

methodologies to develop the cognitive, sensory, and affective domains of the 

stakeholders, as observed in Bloom's Taxonomy (1956) 

Vygotsky (1987), a pioneer in peer tutoring, recommended that social 

interactions, communication, and guidance are the pre-requisites of learning. He 

goes on to mention that slow learners' academic performance may well be 

improved if they are engaged in Collaborative Peer Tutoring (CPT). According 

to Rizve (2012), students exposed to peer tutoring perform better within their 

zone of proximal development than those experienced with traditional English 

teaching methods. In addition, a study by Ezenwosu and Nworgu (2013) 

revealed that several male students who were instructed through peer tutoring 

performed significantly better than female students. However, the interviews 

conducted at UTAS, Ibra, nullify the study outcome of Ezenwosu and Nworgu. 

Added to that, keen observations during in-class peer tutoring refute their claim. 

Peer Tutoring- Conceptual Framework 

Benefits of Peer Tutoring 

"To teach is to learn twice over" (Joubert & Lyttelton, 1898, p. 163). Peer 

tutoring helps the learners focus on the teaching that the student-teacher imparts, 

helping them to be self-reliant. The productive time spent on individualized 

learning benefits both the tutor and the tutee and promotes active learning. 
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While peer teachers find pleasure in reinforcing knowledge to a greater extent, 

tutees experience ease and solace in the interactive process. A standard 

discourse can occur only if there is a greater understanding between lead-in peer 

tutors and tutees. Therefore, tutors and tutees as a team develop dynamic skills 

and think creatively, enabling them to develop critical thinking skills and think 

collaboratively. 

Moreover, financially weak students and students from academically weak 

backgrounds benefit a lot by learning from their peers. To top it all off, the effort 

on the teacher's part cannot be neglected. They also spend a significant amount 

of time specializing in the subsequent lesson. 

Different varieties of tutoring are prevalent in the present-day educational 

scenario. The following are the methodologies adopted in our study. 

1. Reciprocal Peer Tutoring: In Reciprocal Peer Tutoring, classmates are 

grouped into pairs to tutor one another. This allows the students to experience a 

new tutoring environment. 

2. Incidental or Random Peer Tutoring: Incidental or Random peer tutoring 

takes place when the tutees and tutors get involved in socializing at schools and 

colleges. Children get to know and learn from each other, one leading the role 

and the others following. This helps tutors develop leadership qualities, and 

tutees become independent learners.  

The learning opportunities provided by a trained peer are more credible. An 

expert in the respective field carefully monitors the procedure and thus is an 

immediate source to rely on. Young tutees gain positive emotional experiences 

from their peers. Their exposure to positive role models encourages them, 

increases their sense of self-worth, and gives them access to new experiences 

and opportunities. 

As peer learning takes place in groups, it can also be termed collaborative 

learning, in which students of various performance levels work together to 

achieve a common goal. The students become interdependent and are 

responsible for their and their partner's learning. According to Johnson and 

Johnson (1986), there is persuasive evidence that cooperative teams achieve 

higher levels of thought and retain information longer than students who work 

quietly as individuals. Shared learning allows students to engage in discussion, 

take responsibility for their learning, and thus become critical thinkers (Totten, 

Sills, Digby, & Russ, 1991). 
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Newly Developed And Executed Methodologies 

As educators, we have experimented with various forms of peer tutoring, which 

have been practiced since immemorial. We made it a point to find a place to 

implement Reciprocal Peer Tutoring and Incidental or Random Peer Tutoring 

in our tutoring sessions, as mentioned above. 

As our research bloomed, we tried to incorporate specific ways of instructing 

and carrying out the procedure, which paved the way for the following peer 

tutoring methodologies that have gained prominence in our teaching sessions. 

1. Senior-Junior Peer Tutoring: The senior students who are academically 

well off set a model for their juniors, instilling a sense of responsibility and 

critical thinking in younger students, which builds up their study habits. This 

relationship improves and establishes good interpersonal skills and discipline. 

As a result, both parties are equally motivated, so learning takes place. This 

substantiates Goodlad and Hurst's (1989) and Topping's (1998) tutoring style, 

where academic peer tutoring or Surrogate teaching takes place at the school 

level, wherein the older or advanced students train undergraduates. 

2. Sibling peer tutoring: Siblings play a positive role in tutoring one another. 

The influence of senior siblings in academics helps the younger ones care for, 

share, and accept one another. This is reciprocated in classrooms too. 

3. In-class peer tutoring: In-class peer tutoring involves dividing the entire 

class into groups of 3-5 students with mixed ability levels and a student tutor. 

Every student in the class actively participates in the various assigned activities 

to achieve the goal. The activities are done twice or thrice a week for about half-

hour. The learners get an opportunity to mingle with different groups. This type 

of peer tutoring is beneficial since it is time effective, and the students attending 

the session will have an opportunity to learn during teacher-led instructional 

teaching. Since it is conducted well-structured and guided manner under the 

guidance of a lecturer, both the tutors and tutees feel more secure and happy 

about the conveyance of the subject matter. 

4. Cooperative Peer Tutoring: In cooperative Peer Tutoring, classmates are 

divided into smaller groups wherein each student adopts a give and take policy, 

thus educating each other. 

Research Design  

Peer tutoring aims to strengthen learning skills, support the academic transition, 

enhance retention to meet challenges in specific skills or areas, provide 

opportunities for skill development required throughout their academic journey, 
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and enhance academic performance. Both quantitative (self-prepared 

questionnaire) and qualitative (interview /observation) instruments were used 

as research tools to collect data. The tutoring session is designed to be held 

throughout the whole academic year and a 40-minute tutoring weekly session 

delivered at a specific time and place. These sessions are structured and 

sequenced to facilitate the student tutors and implement the monitoring plan. 

Peer tutors should be given extensive training, and there should be a careful 

matching of tutors to tutees, ongoing supervision, and progress monitoring. The 

program consists of structured individual weekly tutoring sessions delivered by 

peers under the supervision of a teacher. The academic performance will be 

measured through the official assessment programs. 

Research Questions 

➢ How can peer tutoring help in the overall development of an individual? 

➢ To what extent does the program enable peers to be autonomous learners? 

➢ What are the learning skills that learners acquire through peer tutoring?  

Objectives Of Peer Tutoring 

The overall purpose of peer tutoring is to provide more individual instruction, 

review the learned lesson, and clarify ideas. Although peer-based programs are 

diverse, they share some common objectives. They provide a friendly learning 

environment for young learners under the direction of a lead teacher, free of 

misunderstanding, fear of judgment, harassment, or abuse. Additionally, it 

creates a sense of belonging among peer members, making them feel safe and 

secure. It also gives them a positive outlook on life and academics, generating 

self-acceptance and self-esteem amongst the tutors and the tutees. This 

improves their overall health and mental development. It teaches self-

confidence in both the tutors and the tutees. It also enhances the leadership 

qualities of the tutors by being self-competent and lending a helping hand to the 

needy. It can also improve their social and interpersonal skills. All these 

qualities add up to make them better, worthy, and independent. It opens a new 

era of thinking, guiding them to think optimistically and thereby widening their 

scope of grabbing opportunities. Likewise, the problem of limited teachers and 

sporadic financial resources can be overcome by peer tutoring. This can be 

implemented by hiring volunteers and excellent students of previous batches. 

As a result of this Participatory Approach (Freirean Approach or Content-Based 

Approach CBA), the percentage of dropouts can be controlled to a great extent. 

Rae and Baillie (2005) report that peer tutoring can provide social and emotional 

support, instruction, and advice. 
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Participants 

Students from both General Foundation (G.F.) and Post Foundation (P.F.) 

Programs in the English Language Centre at the University of Technology and 

Applied Sciences, Ibra, Sultanate of Oman, participated in the study. Two 

hundred fifty-one students from different levels of Foundation and Post 

Foundation programs were randomly chosen to participate in the survey: 125 

male students and 126 female students. The focus group is from the Sharquiah 

region:  students from regionally, culturally, economically, and educationally 

similar backgrounds. Data are collected to present a fair representation of the 

group. 

Quantitative and Qualitative Results 

Both quantitative and qualitative instruments were used as research tools to 

collect data. Self-prepared questionnaires and qualitative tools like interviews 

and observation were designed based on in-class teaching experience and 

previous peer- tutoring sessions. A literature review was submitted for expert 

validation to answer the research questions and achieve the research aims. After 

accurate ratification and proven credibility, the questionnaire was distributed to 

the study participants to collect data. The reasons for selecting these research 

instruments were that the study employed both quantitative and qualitative 

research methods, which were relevant for that. IBM SPSS (International 

Business Machines -Scientific Package for Social Sciences) was used for data 

analysis and interpretation. Since the population size was sufficiently large, the 

normality test was not run. 

To avoid any Hawthorn Effect (Greener 2018), students were not told that the 

research was being conducted or that they were taking part in a study. In 

addition, they were not told they belonged to an experimental or controlled 

group. This was done to try that; students did not modify their behavior or alter 

their answers to the questionnaire. 

The data collected in this action research include qualitative (interviews, 

observation) and quantitative (questionnaire) methods. 

A. Interview: Unstructured interviews were conducted to gather the 

information from G.F. and P.F. students. The interviews were intended to 

make students aware that P.T. is an integral part of higher education which 

helps to uplift learning into an engaging, lively, and meaningful experience. 

In addition, the interviews were given to obtain first-hand learning-tutoring 

experience from the students. The answers of peer tutees to the unstructured 

interviews were: 
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Q1. Can the peer tutors help you with 

writing assignments? Of course, they 

help me a lot/, Yes, they can, peer 

tutors can help students become 

more confident and effective writers.  

Q2. What are the benefits of peer 

learning? First, information can be 

conveyed faster and more 

clearly/easing the burden of teaching 

on the teacher/ The advantage of Peer 

Learning- is it can develop a spirit of 

collaboration and cooperation among 

learners and make learning more 

effective. /Peer Learning pushes the 

learner into deeper thinking, I want to 

help my peers, so I will try to give 

detailed answers as far as possible. 

The answers of peer tutors to the interviews were: 

Q1. What qualities should a peer 

tutor have?  

The ability to communicate 

well/Someone who is positive and 

does not complain /Intelligent and 

quick to understand/ Adaptability/ 

Energy /Openness /Humility and 

sharpen their skills/ It can lead to 

higher academic achievement 

Q2. What are the benefits of peer 

tutoring? Achieve a specific goal/ 

knowledge exchange/Develop 

cognitive, social, and behavioral skills. 

/ It can help peer teachers gain 

confidence and Sharpen their skills /It 

can lead to higher academic 

achievement 

B. Observation 

During or after each session, we observed the changes in the attitude of both 

tutors and tutees to learning. Their active involvement in learning made them 

excited, and they worked more relaxed. Both tutors and tutees were self-

motivated and approached each other to accomplish their tasks even before the 

teachers' advice. The pace of task completion deserves applause because of 

cooperation and peer discussions. The result is as follows: 
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Tutors 

Ready to accept  

Gained self-confidence  

Improved critical thinking skills  

Peer encouragement  

More focused teaching  

Aiming to perform better 

academically  

Tutees 

Showed openness to criticism 

Gained self-confidence 

Improved critical thinking skills 

Being encouraged 

More focused learning 

Aiming to perform better 

academically 

C. Questionnaire 

Closed questions, the 5-point Likert scale (Strongly Disagree, Disagree, 

Neutral, Agree, and Strongly Agree) were given to determine the students' 

opinions based on what they felt and experienced during the program. 

Analysis and Discussions 

The data concord how well the students gained knowledge and experience in 

learning and teaching with peers. 

Tutee Evaluation form analysis 

One hundred sixty-eight students responded to the 15 statements in the Tutee 

Evaluation form. The percentage of students strongly agreed with the various 

statements ranged between 12.8%-22.9%. On the other hand, the % of students 

who strongly disagreed was between 0%-11.6%. Meanwhile, the % of students 

who were neutral in their opinion was between 16.7%-28%. The highest % of 

students who agreed to the various statements was 31%-46%, whereas the % of 

students who disagreed was the lowest, 0%-16.4%.    
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Figure 1: Pie chart representing highest % of agreement on the statement 

indicated in the Tutee Evaluation form :Peer tutoring helps me to 

understand the course material more clearly. 

Tutee Evaluation form 

Eighty-three students responded to the 15 statements in the Tutor Evaluation 

form. The percentage of students strongly agreed with the various statements 

ranged between 7.2%-19.3%. On the other hand, the % of students who strongly 

disagreed was between 8.4%-19.3%. Meanwhile, the % of students who were 

neutral in their opinion was between 19.3%-32.5%. The highest % of students 

who agreed to the various statements was 36%-53%, whereas the % of students 

who disagreed was the lowest, 0%-12%.    

 

Figure 2: Pie chart representing highest % of agreement on the statement 

indicated in the Tutee Evaluation form : I am confident in inducting new 

students. 
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Challenges 

Although peer tutoring has a lot of benefits, the shortcomings faced by both 

tutors and tutees cannot be overlooked. For example, disoriented students may 

disrupt the harmony of a class environment. Also, in a class with a larger 

population, teachers cannot pay individual attention, which creates troublesome 

behavior among the attention-seeking individuals resulting in unacceptable 

behavior. 

Children in a mixed ability classroom may disproportionately draw the teacher's 

attention. Gender imbalance may sometimes interfere with classroom learning. 

Improper management of student issues can harm students' behavior.  

Lack of sufficient knowledge on a particular subject is yet another major 

challenge the student-tutor faces. Added to that, most tutors take it as a 

voluntary program. Hence, monetary gains are nil, leading to insincerity and 

lack of dedication. 

Lack of commitment by tutees and time constraints can also lead to the 

program's inefficiency. 

Considerations for future research 

Peer Tutoring opens a new era of thinking, guiding them to think optimistically 

and thereby widening their scope of grabbing opportunities. Likewise, the 

problem of limited teachers and sporadic financial resources can be overcome 

by peer tutoring. This can be implemented by hiring volunteers and excellent 

students of previous batches. As a result of this Participatory Approach 

(Freirean Approach or Content-Based Approach CBA), the percentage of 

dropouts can be controlled to a great extent. Rae and Baillie (2005) report that 

peer tutoring can provide social and emotional support, instruction, and advice. 

With the help of ETC, UTAS can develop an app so that unemployed graduates 

can register in this app and provide intensive training to those students who need 

academic guidance. Graduates can teach for a nominal fee affordable to the 

second party. Voluntary teaching can also be encouraged. Volunteers can be 

given an experience certificate which can be added to their resume. 

Conclusion 

A Peer tutoring program is intended to complement, not substitute for regular 

classroom instruction. However, weak students get ample opportunities to 

perform better under the guidance of an educator and a student-tutor. Also, peer 

tutors gain knowledge and experience. However, it should be noted that peer 
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tutoring can negatively affect students if the procedure is ill-planned and 

without proper administration. 
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Analysing Students’ Perception of the effectiveness 

of social media in Collaborative Learning  
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Abstract 

Social media is a phenomenon that has been developing at a rapid pace. Students 

are especially adept at using social media and social networking sites for many 

learning purposes, so much so that they have been termed digital natives. This 

study adopted a qualitative research method to explore the perceptions of 

undergrads students towards the effectiveness and ineffectiveness of social 

media in collaborative learning. The sample comprised 15 undergraduate 

students from the English department of a highly reputed women university in 

Lahore, Pakistan. The selected participants were actively involved in the 

process of learning at the time of research selected participants were actively 

involved in the learning process at research. A semi-structured interview 

protocol was designed to collect the data. The interview protocol offered the 

participants to talk in detail about their perceptions regarding using social media 

in terms of collaborative learning. The findings indicated that although not all 

students were as comfortable with using social media, they agreed that social 

media is a valuable, and effective tool in collaborative learning. It helps to make 

learning an engaging and challenging activity. It also ha positive influence in 

different aspects such as increasing engagement with learning, problem-solving, 

and developing new skills. 

Keywords 

Social Media, Students’ perception, Collaborative Learning. 

Introduction 

In the 21st century’s global village, the propensity to adopt technologies in every 

field is an admitted fact, be it science or education. The rapidly increasing 

requirements of the educational field fastened this adoption tendency. All 

learning organizations want to organize, nurture and stimulate the learning 

process in minimum time through an error-free medium (White & Churchland, 

2018). Perhaps, because of the convenience, functionalities, and flexibilities of 

technologies (Ali et al., 2017) or because “technologies have real and specific 

affordances, and these are continually modified, challenged, and rethought 

through the processes by which they are used and socially mediated” (Burbules, 
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2016, p. 552). Amidst these technologies, the fastest growing and the most 

popular among the masses is social media, i.e., WhatsApp, Facebook, Twitter, 

Instagram, YouTube, etc. According to Baquee (2021) “teenagers falling under 

the age group of 18-29, made use of social media in larger numbers” (p. 2).  

The term “social media is the combination of two words (social + media), which 

means the media in society” (Baquee, 2021, p.3). In other words, web 2.0-based 

media aim to connect with others in society (Alshuaibi et al., 2018). Therefore, 

it can be defined as “a group of Internet-based applications that build on the 

ideological and technological foundations of Web 2.0 and that allow the 

creation and exchange of User Generated Content” (Neier & Zayer, 2015). The 

use of social media is now everyday in all fields of life (Rachman & Putri, 

2018).  

Social media is a phenomenon that has been developing at a rapid pace. Some 

see social media as a new media for enhancing the learning environment. It is 

rich in tools that can help enhance interaction, discussion, and the sharing of 

learning resources. Students use social media tools for many purposes, such as 

access to information, group discussion, resource sharing, and entertainment 

(Wang et al., 2011). The use of social media plays a variety of roles in education, 

as highlighted by Al-Khalifa and Garcia (2013), which include providing a 

media to share ideas as well as allowing students to build their communities to 

collaborate, facilitating the art of learning and reaching out to the students to 

understand and teach them at the same time. 

Social media technology is a growing trend to supplement or enhance the 

traditional university academic environment. From increasing engagement to 

developing new skills, social media can offer new ways to supplement lessons 

by encouraging communication and collaboration between students and 

instructors. The research on the usefulness of social media in educational 

organizations determined a positive correlation (Aljuboori et al., 2020). 

However, the students’ perceptions about the use and 

effectiveness/ineffectiveness of social media are yet to be explored, especially 

in underdeveloped and developing countries. Therefore, this study attempts to 

evaluate Pakistani students’ perception of the effectiveness of social media in 

collaborative learning.  

Collaborative learning is a strategy where students’ cognition such as individual 

cognition, group cognition and community cognition are promoted in formal 

and informal educational settings (Zheng et al., 2014). According to Laal and 

Geodis (2012, p. 486) “Collaboration is a philosophy of interaction and personal 
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lifestyle where individuals are responsible for their actions, including learning 

and respect the abilities and contributions of their peers”. Furthermore, 

collaborative learning is defined by Le et al. (2013, p. 103) as a “(…) set of 

teaching and learning strategies promoting student collaboration in small groups 

(two to five students) to optimize their own and each other’s learning”.  

Collaboration is an essential component in the development and education of 

children. The collaborative learning experience suggests that students take a 

more active role in  learning. The process of student collaboration allows 

students to problem-solve and actively aids in the progression of learning and 

development. Collaboration encourages both networking and teamwork, and it 

can help make learning an engaging and challenging activity (McAlpine, 2000). 

Statement of the problem 

The rapid advancement of media technology has had a significant impact on 

daily basis communication. Over the years, social networking among students 

has become more and more popular. Due to this popularity, questions are arising 

about whether the grades of students will be affected or not. This study was 

designed to analyse s' perceptionsof social media usage on their academic 

performance and collaborative learning at the undergraduate level. The guiding 

research questions for the study include: 

1. What are undergraduate students' perceptions about using social media in 

collaborative learning?  

2. Is social media an effective tool for collaborative learning? 

3. What advantages/ disadvantages (if any) do you see of using social media 

for collaborative learning?  

Literature Review  

Social media has been defined as “a group of Internet-based applications that 

build on the ideological and technological foundations of Web 2.0 and that 

allow the creation and exchange of user-generated content” (Kaplan & 

Haenlein, 2010, p.60). According to Shah and Balaji (2020), “technologies that 

made social communication easy and enable discussions among its participants” 

(p. 3806) is marked as social media. Social media has been used extensively in  

every field of life over the past few decades. Its explosion has also affected 

educational norms. In Wankel’s (2011) opinion, social media increasingly 

intersecting with education. Its technologies promote participation and 

engagement amongst students. In the 21st century’s educational revolutions, 
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social media is marked as a means for the social construction of knowledge. 

According to Wankel’s (2011), “when social media is used to enhance learning 

outcomes the context of the learning extends beyond the classroom into any 

learning environment that the student participates in” (Wankel, 2011, p. 252). 

Olofsson et al. (2019) opined that the online educational system is based on 

social networking sites, and without social media platforms, educational 

technologies cannot achieve revolutions. They advocated that  using social 

media as a tool of educational technology expedites communication and 

reflection, not only amongst students but also amongst teachers and students. 

Khan et al. (2021) also affirm that “Social media platform (SMP) has a potential 

contribution in spreading every sort of informative material worldwide which is 

also conducive to educational activities” (p.2). 

Moreover, according to Chu (2020), social media platforms enable the students 

to receive updates regarding social and educational activities, which adds to 

students’ involvement in these activities, thus providing productive outcomes. 

Rao (2017) states that social media enhance the knowledgeability and 

collaborations among individuals in a supporting sense of educational learning 

which potentially builds an e-educational system that effectively creates 

easiness for the students for extra curriculum activities. According to Allen et 

al. (2012), social media devices encourage students to explore the world and 

work as catalysts for them to enhance their skills in educational technologies, 

and develop creativity. Similarly, Eid and Al-Jabri (2016) count social media 

apps' knowledge sharing capabilities as their premium feature in the educational 

context. They advocate that social media helps intensify the exchange of 

knowledge, skills, and expertise. 

Furthermore, Vuopala et al. (2016) assert that social media has significantly 

revolutionized the means of social interactions and collaboration in achieving 

intended learning outcomes in the educational context. Furthermore, Atul Pant 

(2013) comprehensively states the advances of social media in the educational 

field as “the conversation collaboration, coherence, global reach, scalability and 

low-cost dimensions that social media offer can be a boon for meaningful, 

effective and engaging education for all, provided they are used prudently” (as 

cited in Khan et al., 2021, p.3). Hence, leafing through the literature, it is an 

admitted fact that social media has revolutionized the means of teaching and 

learning and the usage of social media networks for educational purposes 

positively affects students’ performance (Ali et al., 2017; Baquee, 2021; 

Alshuaibi, 2018; Chu, 2020; Eid & Al-Jabri, 2016; Khan, 2021; Khan et al. 

2021; Olofsson, 2019; Safdar et al., 2018; Shah & Balaji 2020). However, in 
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Pakistani context, students’ perceptions about social media use are yet to be 

studied. Therefore, adhering to this research gap, this paper analyzes students’ 

perceptions of the effectiveness of social media in collaborative learning.  

Methods 

The research methods used to complete this study adhere to the qualitative 

research paradigm. This research is purely a qualitative study and aims to 

analyse students’ perceptions about the effectiveness of social media apps in 

collaborative learning. For the collection of qualitative data, the researcher 

designed a semi-structured interview protocol to record students’ perceptions 

about social media's efficacy in collaborative learning. The research 

instruments' questions were designed with the help of existing studies on the 

topic. The target population included all undergraduate students of the 

universities of Lahore. However, the sample consisted of 15 undergraduate 

students in the English department of a reputed women's universityin Lahore. 

The sample was selected through the snowball sampling technique to collect 

saturated data. All the interviews were recorded and transcribed to form text 

data. The text data was “coded and analysed to generate themes and to construct 

a narrative as suggested by Creswell (2007)” (as cited in Umar & Noreen, 2021, 

p. 183). A thematic analysis approach has been employed to analyze the data. 

Moreover, following the research ethics, the norms of confidentiality, 

anonymity, and informed consent are insured throughout the research process.   

Findings 

Based on the thematic analysis of the interview data, ,ve the findings for the 

research questions have been discussed in this section. The first research 

question for the study states: “What are the perceptions of undergraduate 

students about the use of social media in collaborative learning?” The  data 

findings showed that all the students had positive perceptions about using social 

media in collaborative learning. However, they showed some concerns about 

the accessibility of social media in the Pakistani context. These concerns are 

discussed in the latter part of the discussion.  

The thematic analysis of the data leads to the identification of six main themes 

of the text data. These themes include students’ social media preference, ease 

of use, usefulness, the right information at the right time, reliability, 

accessibility, and compatibility. All the themes are discussed in detail as 

follows: 
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The data collected through semi-structured interview protocol suggests that, the 

students are more inclined towards using WhatsApp and Facebook for 

collaborative learning in the Pakistani context. Baquee et al. (2021) also affirm 

that all the participants of their study use “YouTube followed by Facebook, 

WhatsApp, Instagram and others (Twitter, Ttelegram, Snapchat, etc.) 

respectively” (Baquee et al., 2021, p.9). The findings showed that Pakistani 

students are less exposed to other social media sites (in terms of educational 

context) than to WhatsApp and Facebook. The students were of the view that 

for collaborative learning, they prefer WhatsApp and Facebook.  

According to Moran (2011), Facebook is potentially a useful social media 

resource in educational contexts. It allows students to ask minor questions from 

the teachers and peers without wasting any time asking in person. The 

researchers agree that Facebook plays a  a vital role in fostering interaction with 

peers and teachers (Hamid et al., 2019). Moreover, it allows them to effectively 

exchange academic information and organize study-related groups and 

interpersonal collaborations (Manasijevic et al., 2016). Similarly, WhatsApp is 

a widely usedsocial media tool for collaborative learning amongst Pakistani 

undergraduates. According to students, WhatsApp is the most accessible tool 

for collaborative learning. Sanusi et al. (2014) endorse the same. According to 

Amry (2014), WhatsApp’s collaborative features provide a platform to the 

students where they can exchange messages, images, videos, and voice notes 

with their contacts and study groups.  

Furthermore, the students believedmost accessiblebelieved that WhatsApp is 

the easiest tool to use for collaborative learning. Most of the students argued 

that WhatsApp's design is user-friendly compared to Facebook. They were of 

the view that the management of the data (messages, links, and documents) is 

easier on WhatsApp as compared to Facebook. One participants also mentioned 

that the deletion of unrequired data is complicated on Facebook. One needs to 

delete every message individually. Moreover, in terms of groups, too, one needs 

to download and save every file manually. Whereas WhatsApp downloads all 

the data automatically.  

Regarding usefulness, the students opined that both WhatsApp and Facebook 

are equally useful for collaborative learning. Both allow sharing whatever the 

students want to share. However, there is a certain limit to the file size, and in 

such cases, one has to approach old school method of Email. Nevertheless, 

students can make audio and video group calls, share content, and discuss both 

social media apps. According to R. McCarthy and M. McCarthy (2014) 
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“Facebook is useful for connecting with team members on group projects” 

(p.44). Moreover, According to them the use of social media is not only 

significant in terms of peers’ collaboration but also “enabled students to reach 

constituents beyond the classroom to support activities that are an important part 

of their educational experience” (R. McCarthy & M. McCarthy, 2014, p.44).  

Moreover, according to the students, the most essential benefit of these social 

media apps is that one does not need to wait for the next day to ask minor 

questions. One of the participants added that through class groups/study groups, 

students can ask minor questions from their peers and can clarify their doubts. 

In other cases, one can contact the instructor instantly, without waiting to go to 

the university during working hours.  

In terms of accessibility and compatibility,, the students believed that social 

media apps are easily accessible. According to them, assessing different 

websites is and complex; one needs a laptop and a proper internet connectionto 

unlock all the features of websites. On asking about the mediums from which 

the students access social media apps, they all said that they use social media 

apps through mobile. They explained that they use laptops only when they need 

to make a typed assignment on a word file. These kinds of responses are 

common in the Pakistani context. Pakistani Education System in the public 

sector is still bound to books, whiteboards, and written examinations. Therefore, 

Learning Management Systems are still rare in public sector universities. Khan 

(2021) has also pointed out this void. He writes, “most of the public universities 

lack a proper virtual education system. Therefore, the learning management 

system used by universities is only used for student registration, attendance and 

distribution of the study material (PowerPoint files/lecture handouts)” (Khan, 

2021, p.90). Hence, Alenazi (2018) counts the ease of accessibility and ease of 

use as potential advantages of social media apps. She states: “one of the 

advantages of social media technology over learning management systems for 

freshman students is their familiarity with the technology” (Alenazi, 2018, p.8). 

Moreover, her research affirms that Facebook is the most widely used social 

media platform for personal and academic use. She believes that worldwide 

adoption of Facebook is bound to “its ease of use and therefore does not require 

additional training on the part of the student to utilize” (Alenazi, 2018, p.8). 

Therefore, the research findings show that in students’ point of view, social 

media networks, especially Facebook and WhatsApp, are effective tools for 

collaborative learning in an educational context. However, the students were 
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reluctant to use web-based E-learning portals/ sites because of the complexity 

of design and the issues of ease of use and accessibility.  

Lastly, students had some reservations about the use of social media apps in 

particular. First, in their opinion, the element of distraction is always present 

while using social media apps thus, sometimes, it results in the wastage of time. 

Secondly, the students complained about the issues of connectivity. They 

argued that in the Pakistani context, the connectivity issue is a hurdle in using 

social media, yet accessing mobile networks makes it more accessible. 

Conclusion  

Social media, in this modern society,, has become an essential medium that 

encourages learning and change by cultivating interaction and collaboration 

with peers (Asterhan & Bouton, 2017; Chu et al., 2017; Raacke J. & Raacke B., 

2015). The study concludes that Pakistani undergraduates have a potentially 

positive perception of the role of social media networks in collaborative 

learning. The advantages they perceive include ease of use and accessibility, 

connectivity, communication, mobility, participation, group work, real-time use 

anywhere, rapidity and compatibility. Moreover, they opined that social media 

apps have enabled them to share academic material within groups and 

individuals and have made collaborations effective and prompt. The only 

concerns they posed were the issues of connectivity, distraction, and disruption. 

Records et al. (2011) ve also pointed out disruption and distraction as 

disadvantages of using social media apps for educational purposes. However, 

to get the maximum benefits of social media, educationalists need to 

comprehend the structure and characteristics of this technology in their specific 

contexts. It will help in acclimating advanced education mechanisms. Biswas 

(2013) posits that “Schoology supports an intimate partnership between 

educational institutions and technology developers and serves as a catalyst to 

empower teaching and educational effectiveness at different levels of any 

environment (i.e., K-12 education, higher education, corporate)” (p. 189). 

Hence, in the Pakistani education system, the need of the hour is to revolutionize 

this technology according to the system's needs to get maximum benefits.  
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Abstract  

Education is critical to the prosperity of a country. Parents are firm believers in 

instilling a passion for learning in their children. With his or her teaching 

efficiency, a teacher can make this a reality. However, for a variety of reasons, 

they may be unable to do so at times. Fast learners, average learners, and slow 

learners are examples of distinct types of learners. Poor memory, ignorance of 

the necessity of education, a lack of essential information, and psychological 

variables can all contribute to learning difficulties. Slow learners will be more 

motivated to study if the teacher can employ various settings to bring out the 

children's inner potential. At this backdrop, the present study investigates 

behavioral challenges experienced by slow learners in form of personal, 

environmental, and emotional aspects towards learning English as a second 

language in foundation level. Data was collected using survey questionnaire and 

analyzed using SPSS software. Results revealed that the reliability statistics of 

personal, environmental, and emotional factors were found to be reliable for the 

analysis.  

Introduction 

A slow learner is a child who learns at a slow pace, their ability to learn is a 

little behind others of their age and grade level. They may be demotivated 

psychologically and require a little encouragement from their teachers. These 

students may or may not have a low IQ and may require assistance in order to 

reach their full potential. Over the previous four decades, Oman's educational 

system has seen a significant progress (Oman Ministry of Education, 2008). 

School enrollment went from three in 1970 to 1,052 in 2008, while teacher 

enrollment increased from 30 in 1970 to 41,988 in 2008 (Oman Ministry of 

Education, 2008; Alfawair and Al Tobi, 2015). To keep up with changing 

educational trends, substantial educational reforms were implemented in 1998. 

(Alfawair and Al Tobi, 2015). A new curriculum was adopted at the time, 

emphasising on practical education, real-world experiences, and the learning of 

important life skills. Furthermore, teaching methods shifted to a more student-

centered approach, and new assessment methods were implemented (Alfawair 

and Al Tobi, 2015). Unfortunately, very little study on the prevalence of 
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Learning Disabilities (LDs) in Oman or other Arab nations has yet to be 

published (Al-Mamari et al., 2015). Nonetheless, the Ministry of Education 

(MOE) established a Special Education branch in 1974, which ultimately 

became a department within the MOE (Alfawair and Al Tobi, 2015).  

Furthermore, the MOE adopted the concept of inclusive education to give 

chances for all students in mainstream schools, regardless of their learning skills 

(Alfawair and Al Tobi, 2015). In 2001, the Ministry of Education launched a 

pilot programme to assist pupils with learning disabilities (Oman Ministry of 

Education, 2008). The project has been extremely successful since its inception 

in 2001, with 1,471 schools participating in 2015. (Alfawair and Al Tobi, 2015). 

A special education teacher is assigned to each participating school to identify 

students with LDs in grades 14 as part of this initiative. Following that, the 

teacher will work with these children in both regular classrooms and 

individualized lessons to assist them overcome their learning issues, particularly 

in reading and mathematics (Oman Ministry of Education, 2008). 

In view of English's global spread in recent decades, Oman is one of many 

quickly rising countries whose economies demand an increasing number of 

English speakers. Hasman (2000) estimates that over 1.4 billion people live in 

nations where English is an official language. Over 70% of scientists throughout 

the world read English, over 85% of correspondence is written in English, and 

90% of information in the world's electronic retrieval system is stored in 

English.  

Hasman predicted that by 2010, the number of people who speak English as a 

second or foreign language (SL/FL) will outnumber native 

speakers.  According to Ethnologue, 21st edition, the latest one, there are 378 

million native speakers (those who speak English as their first language) and 

743 million non-native speakers (those who speak English as their second 

language) in the world.  English has been an important factor in the global 

growth of nation. 

Oman, like other Arabic-speaking countries, realized that in order to expand 

bilateral relations, it needed to interact with non-Arabic-speaking countries. 

After the discovery of oil in the Gulf States, there was an urgent need for 

expatriate international expertise to deepen such connections. The English 

language serves as a means of communication within the country, as well as the 

only tool or medium of communication between Omanis and 

foreigners/expatriates from all over the world who work there (Hu, 2002).   
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Non-English-speaking countries are enacting laws to promote English teaching 

and study, and their numerous educational institutions are now requiring 

students to pass in English as a condition of graduation. Graduate students with 

an excellent command of written and spoken English in Oman, as in other 

Arabic-speaking nations, are highly regarded and accepted in the private sector, 

particularly in oil businesses, where English is the only method of 

communication (Hu, 2002).   

Literature Review 

Shaw et al. (2005) investigated a study on ‘Educating Slow learners: Are 

Charter schools the last. Best Hope for their Educational success? According to 

the findings, new charter schools dedicated to slow learners should be 

investigated more thoroughly if we are to provide these pupils a fair shot in 

today's more competitive world.  

Borah, R. (2013) investigated a study - Slow learners: Role of teachers and 

Guardians in knowing their hidden skills, identified the major characteristics of 

slow learners. The study explores specific tactics for slow learners, such as 

limiting environmental distractions, shorter assignments, and alternate modes 

of assessment, such as orals, in the discussion of interventions for slow learners.  

Malik, S. (2009) studied the ‘Effect of Intervention training on Mental Abilities 

of Slow learners’, an experimental study that established the fact that slow 

learners can be brought up to speed with average-ability learners in terms of 

curriculum and instruction. The evaluation uncovered certain gaps in the studies 

that had been done. Teachers' viewpoints were not generally taken into account 

in the studies, and teachers' attitudes toward slow learners were not examined. 

The studies focused on the methods for dealing with slow learners. 

Research Questions 

This study addresses the following questions related to learning of foreign 

language: 

• Do students have behavioural issues when it comes to learning English?  

• What are the potential factors that can influence language learners' attitudes 

toward learning English, both positively and negatively?  

• To what circumstances does each defined factor influence students' attitudes 

toward English learning? 
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OBJECTIVE: 

The overall goal of this research is to look into the problems that slow ESL 

language learners face in the Middle East. 

• To analyse the learning problems that slow learners experience in learning. 

• To examine the behavioural aspects of the slow learners in learning through 

ESL. 

• To test whether the behavioural factors have a significant association with 

slow learners. 

RESEARCH HYPOTHESIS:  

• H1: There is a significant relationship between personal factors and slow 

learners. 

• H2: There is a significant relationship between environmental factors and 

slow learners. 

• H3: There is a significant relationship between emotional factors and slow 

learners. 

METHODOLOGY:  

This portion of the research report covers the research design, sampling 

techniques used, data collection processes, data analysis methods, and 

presentation of findings used by the researcher. 

Research Design and Data Collection 

The study has adopted the descriptive survey research design in investigating 

the behavioural aspects of slow learners in Oman. Research based 

on descriptive surveys gathers data on various topics using surveys. Descriptive 

analysis offers the researcher with the ability to use quantitative data to collect 

information about the population as well as its characteristics or phenomena. 

A quantitative design is used, as its purpose is to consolidate and update 

information obtained in a fundamental and qualitative way that is in line with 

research.   
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Research Instrument: Questionnaire 

The survey is a series of questions that researchers use to document answers 

that the respondents provide. The questionnaire is circulated to the respondents 

in this sample to obtain primary data. The questionnaire is administered to the 

students with a limit of 12 questions, which were of 5-Point Likert Scale type 

of questionnaire. 5-Point Likert Scale questions are used for rating the 

respondent’s preferences. Respondents were asked to answer the questions by 

choosing responses among the 5 scales, which will include, strongly agree (1), 

agree (2), neutral (3), disagree (4), and strongly disagree (5). The questionnaire 

was framed in such a way that the survey will determine the impact of 

behavioural challenges experienced by slow learners in form of personal, 

environmental and emotional aspects towards learning English as a second 

language in foundation level.  

Target Population 

The targeted population for this study includes slow learners at the foundation 

level in the Oman, specifically towards learning English as a second language.  

Sample Size 

Sample size can simply be explained as a group of people or things chosen from 

a particular targeted population. A diagnostic test was conducted in different 

colleges in HEI in Oman to identify the slow learners.A stratification is done 

using stratified random sampling method. A total sample of 400 was contacted 

for the study. 

Sampling Techniques 

Sampling technique adopted for the present study was simple random sampling 

method. The researcher will supply the respondents with a survey questionnaire. 

Data Collection Procedures 

The study uses both primary and secondary data to ensure that the analysis is 

reliable and trusted. 

Primary Data 

To collect primary data, the researcher designed a questionnaire and conducted 

interview with the slow learners. The primary data was collected in the online 

mode and the questionnaire was issued to 400 respondents. The primary data is 

used to evaluate the attitude of the respondents, and to identify the barrier 

factors of English learning at the foundation level in Oman. The data was 
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collected to examine the overall response of the slow learners based on various 

factors in order to achieve the aim of this research. The questioning pattern in 

this research is structured, so this method of data collection is called as 

structured data collection. 

Secondary Data 

The secondary data used in this study was review of published literature and 

other related sources. The sources are collected from Medline/PubMed, Centre 

for Reviews and Dissemination, Cochrane Library, Ingenta, OVID, etc. The 

secondary data collected are compared and this study research took place to 

overcome the shortcomings of previous studies.   

Data Analysis Technique 

For the data analysis, the Standard Statistical Package for Social Sciences 

(SPSS) for quantitative data processing was used. The collected data were 

analyzed and validated using descriptive analysis and Cronbach alpha test. 

Results are tabulated, graphs and charts with inferences are created.  

Conceptual Framework 

A conceptual framework is defined as a graphical presentation of the 

relationship between the variables identified in the study.  

 

Results and Discussion 

The results obtained include the response rate of respondents, the descriptive 

statistics reflects the individualities of the sample. 
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Descriptive Statistics 

Table 1: Frequency of gender of the respondents 

Gender Frequency Percent 

Boys 247 61.8 

Girls 153 38.3 

Total 400 100.0 

From the above table, it shows that the majority of the respondents were 

obtained amongst the boys, which showed a percentage of 61.8%, followed by 

the percentage of respondents obtained amongst the girls (38.3%). 

Table 2: Frequency of ordinal position of the respondents 

Ordinal Position Frequency Percent 

First born 121 30.3 

Second born 140 35.0 

Third born 139 34.8 

Total 400 100.0 

From the above table, it shows that the majority of the respondents were 

obtained amongst the second born category (35%). The second highest 

respondents are obtained among the third born category (34.8%), followed by 

the respondents obtained from the first born category (30.3%). 

Table 3: Frequency of size of the family 

Size of the family Frequency Percent 

Small (1- 4 members) 138 34.5 

Medium (5- 7 members) 135 33.8 

Large (8 and above members) 127 31.8 

Total 400 100.0 

From the above table, it shows that the majority of the respondents were 

obtained amongst the small sized family, which showed a percentage of 34.5%. 

The second highest respondents are obtained amongst the medium sized family 

(33.8%), followed by the respondents obtained from the large sized family 

(31.8%). 

Reliability Statistics 

Cronbach's alpha is the most common measure of internal consistency 

("reliability"). It is most commonly used when you have multiple Likert 
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questions in a survey/questionnaire that form a scale and you wish to determine 

if the scale is reliable.  

Table 4: Reliability Statistics of the study variables 

Reliability Statistics 

 
Number of 

Items 
Mean Variance 

Standard 

Deviation 

Cronbach’s 

Alpha 

Cronbach’s 

Alpha based 

on 

Standardised 

Items 

Personal factors 4 15.76 7.098 2.664 0.740 0.744 

Environmental 

factors 
4 15.88 5.742 2.396 0.825 0.735 

Emotional factors 4 16.70 6.245 2.499 0.755 0.794 

The validity of the questionnaire was measured using the content validity index. 

Reliability is measured by using Cronbach’s alpha coefficient. Cronbach alpha 

should be greater than 0.5, to get the perfect reliability of the questionnaire. In 

the present study, table 4 shows the alpha value ranging from 0.7 to 0.8 which 

is closer to 1.0 indicating that the reliability of the questionnaire is best for the 

analysis. 

Conclusion 

Students who are slow learners are not doomed to fail. Teachers can tackle the 

majority of the challenges they confront in language learning with adequate 

identification and efficient support services. It is critical that teachers gain a 

better understanding of the specific learning and personal issues that can lead a 

kid to become a slow learner and develop the proper accommodations strategies 

to address their individual issues. 
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Appendix 

We are doing a research on “A COGNITIVE INSIGHT INTO THE 

BEHAVIORAL ASPECTS OF SLOW LEARNERS IN OMAN”. We Would 

appreciate it if you could take time to answer the questions. 

Questionnaire  

The questionnaire is divided into 4 sections.         

Section A  

This section of survey concerns about the Demographic profile of the 

respondents  

1. Gender of the respondents  

a) Boys  

b) Girls  

2. Ordinal Position of the respondents  

a) First born  

b) Second born  

c) Third born  

3. Size of the family  

a) Small (1- 4 members)  

b) Medium (5- 7 members)  

c) Large (8 and above members)  
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Section B  

This section of survey concerns about the Personal factors behind the slow 

learners  

I Personal factors 
Strongly 

Disagree 
Disagree Neutral Agree 

Strongly 

Agree 

1 
Often face problems 

like long illness  

          

2 

Due to health issues 

have to ask 

permission for long 

absence from the 

institute  

          

3 

Will suffer due to 

undetected physical 

defects  

          

4 

Face difficulties like 

poor cognitive entry 

characteristics  

          

                                                     

Section C 

This section of survey concerns about the Environmental factors behind the 

slow learners  

II 
Environmental 

factors 

Strongly 

Disagree 
Disagree Neutral Agree 

Strongly 

Agree 

1  Poor home conditions 

for learning skills  

          

2  Poor quality of 

teaching, low quality, 

and quantity of food  

          

3  Incompatibility 

between home and the 

institute  

          

4  Frequent changes of 

educational 

institutes and 

          



 

74 

Oman Journal of ELT - Vol. 7, Issue 1, June 2022 

consequent changes 

in  teaching  styles  

                                                            

Section D 

This section of survey concerns about the Emotional factors behind the slow 

learners  

III Emotional factors Strongly 

Disagree 

Disagree Neutral Agree Strongly 

Agree 

1  Express their 

dissatisfaction with 

their teachers based 

on their personality 

types  

          

2  Feeling of 

inadequacy  

          

3  Lack of confidence 

in goal achievement  

          

4  Extreme fear and 

nervousness lead to 

poor levels of 

performance  

          

THANK YOU 
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Abstract 

Abraham Maslow has been the most influential of the humanist psychologists. 

His theory of human motivation focuses attention on healthy people and the way 

they think, feel and solve problems. This study examines Maslow’s way of 

organizing the basic needs of students on different levels. The more levels are 

met, the more a student will learn. An experimental design was developed to 

study the effects of motivation in teaching English to students of Higher 

Education Institutions in Ujjain. The findings suggest that motivation causes 

positive impact in teaching English in the classroom. The present paper 

explored fundamental aspects of positive psychology and provided an 

opportunity to enhance the well - being of the students in Teaching English 

language in Higher Education institutions. The paper serves as a springboard 

for future research in teaching English Language under the umbrella of positive 

psychology and motivation. 

Keywords  

Education, Maslow’s Hierarchy of Needs, Positive Psychology, Teaching 

English Language. 

Introduction 

Positive psychology is psychology with positive orientation, concerned with 

authentic happiness and good life. The previous waves of psychology focused 

on human flaws, overcoming deficiencies, avoiding pain, and escape from 

happiness. But positive psychology focuses on well - being, contentment, 

excitement, cheerfulness, the pursuit of happiness, and meaning in life. 

Psychology deals with responses to any and every kind of situation that life 

presents. It is the study of the behavior of the individual resulting from his 

adjustment to the environment. Psychology has established itself as a Positive 

Science. It is considered that it is a positive science which studies the behavior 

of men and animals so far as that behavior is regarded as an expression of that 

inner life of thought and feelings which we call mental life. Psychology makes 
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an observation of behavior of men and animals and in doing so it applies the 

methods of science. The behavior of men or animals is dependent on his mental 

life. The behavior is the outward expression of the inner life. Thus, Psychology 

as a positive science does study the mind. The mind is studied in order to 

understand the behavior of men or animals. Education is mainly a social 

process. The chief aim is to modify behavior. In this sense both education and 

psychology are similar. Carl Rogers and Abraham Maslow are leading founders 

of Humanistic Psychology. Seligman and Csikszentmihalyi has defined Positive 

Psychology as “the scientific study of what goes right in life from birth to death, 

and all stops in between” (Peterson, 2006, p.4). The term “positive psychology” 

was itself used in Maslow’s ground - breaking book, Motivation and Personality 

(1954), the last chapter of which entitled Towards a Positive Psychology lays 

out a research agenda that has much in connection with Seligman’s proposal. 

Positive Psychology has developed rapidly in psychology which has an 

important implication for the teaching and learning processes in the classroom. 

Abraham Maslow has been the most influential of the humanist psychologists. 

His theory of human motivation focuses attention on healthy people and the way 

they think, feel and solve problems. Positive motivation increases the zeal and 

curiosity of students to accomplish their task effectively.  

Motivation and Learning 

Motivation is that force that impel or incites individual’s actions, determines the 

individual’s direction of actions and his rate of actions. When the individual 

gets any motive, he experiences a tension and disequilibrium and becomes 

restless. His activities are then initiated. The individual feels a push to behave 

in a certain direction. Almost all the activities of the individual are determined 

by the motives. The individual feels a dynamic push to act when he receives 

motivation. He begins to act. His activities continue till he achieves his goal. 

The motives perform these functions. Thus, a motive may be defined as a 

tendency to an activity initiated by a drive and concluded by an adjustment. 

According to Good, Motivation is the process of arousing, sustaining and 

regulating activity. 

Principles of Motivation in Learning 

1. All learning and motivation must have a purpose or goal. 

2. Learning is a composition of intrinsic as well as extrinsic rewards. 

3. Learning offers activities that involve high - order thinking. 

4. Curiosity is one of the important elements of learning.  
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5. Due to motivation in learning students work harder to achieve a particular 

goal.  

6. During learning, praise and encouragement are the perfect tools to motivate 

a child.  

7. Learning guides the students in a specific direction that empowers or 

increases the confidence of the students in learning. 

All the students have basic needs to be met for learning to occur. The more 

needs that are met, the more students will learn. Maslow’s hierarchy, developed 

by Abraham Maslow in 1954, is a way of organizing the basic needs of students 

on different levels. The more levels are met, the more a student will learn. There 

are six levels to Maslow’s Hierarchy of Needs. The first level is physiological 

needs.  

 

Maslow’s Hierarchy of Needs - MacLeod S. A. (2007) 

The first level must be met in order to move onto any other levels in the 

hierarchy. Physiological needs include the basic necessities of life. These needs 

may include food, water and shelter. Once physiological needs are met, students 

will then need the second level of Maslow’s Hierarchy. The second level is 

safety needs. Students need to feel safe in the environment in which they are 

learning with no outside threats. After physiological and safety needs are met, 

students will reach the third level of hierarchy. In the third level of hierarchy, 

students need to feel a feeling of belongingness and love. At this level, students 

will want to feel a sense of belonging with other people in their environment. In 

the fourth level of the hierarchy, which can be only reached after levels one, two 

 

        Self 

actualization 

   Esteem needs 

Love /Belonging needs 

needs 
  Safety needs 

needs                  
Safety 

      Physiological needs 
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and three are met, students now have to face esteem needs. At this level, students 

want to have good esteem through recognition and achievement (Maslow, 

1943). By getting recognition from others, students feel confident in their ability 

to learn. At the fifth level, self - actualization becomes important. At this time 

students will strive for certain learning goals and seek to achieve them. For 

example, at this level, students may want to receive an “A” on their test or 

appreciation and award. 

In this final and sixth level of hierarchy, which can only be reached if all levels 

are previously met, students are now motivated through self-transcendence. At 

this level, students have already met many of their previous goals and are now 

motivated to improve the people around them. At this level. students are 

concerned about learning of other students. The Maslow’s Hierarchy of human 

wants is also key in the learning process of students. It is important to note that 

it is hard to reach a higher level in the hierarchy if the lower level is not met. 

Significance of the study 

Research evidence indicates that Positive Psychology and Motivation can create 

a positive environment and improve English language. It assists to provide 

immediate feedback to the learner on his/her progress. Thus, the study assumes 

its significance and relevance in the above context. 

Review of Related Literature 

➢ Arthur Warmoth, Stella Resnick & Ilene Serlin (2001). The Humanistic 

Psychology and Positive Psychology Connection: Implications for 

Psychotherapy explored the common ground between positive and 

humanistic psychology, and respond to positive psychology’s useful 

challenges to humanistic psychology about research and a concern for social 

value. 

➢ Mathew A. White. (2016). Why won’t it Stick? Positive Psychology and 

Positive Education. This article outlines the growth of positive psychology 

and its application in education and schools, known as positive education.  

➢ Naf’an Tarihoran, Syafuri B. and Rahmania E.A. (2019) in the paper, The 

Role of Positive Psychology in English Foreign Language Classroom 

highlighted that Positive Psychology can be bought in the classroom in 

Islamic Higher Education in Indonesia in fun and useful ways.  
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➢ Peter D. Maclntyre & Sarah Mercer (2014) in the paper Introducing Positive 

Psychology to SLA revealed that the paper will serve as a springboard for 

future researches under the umbrella of positive psychology. 

➢ The article, Abraham Maslow, His Theory & Contribution to Psychology 

highlights his advancements in the field of humanistic psychology and his 

development of the hierarchy of needs. 

➢ MacLeod S. A. (2007) Maslow’s Hierarchy of Needs. The Hierarchy 

provides a model for how students are motivated to learn. Without the 

bottom level of hierarchy met, students cannot reach the next level. Each 

level, once met, allows students the ability and motivation to learn. Each 

student can move up in the hierarchy with proper support.  

Objectives of the Study 

1. To find out the significant difference in the pre-test mean score between the 

control group and experimental group. 

2. To find out the significant difference in the post-test mean score between 

the control group and experimental group. 

Hypothesis 

The following hypotheses were framed for the study: 

1. There is no significant difference in the pre- test mean score between the 

control group and experimental group. 

2. There is no significant difference in the post - test mean score between the 

control group and experimental group. 

Methodology 

Research Design 

Parallel group experimental method was adopted in the study. The true 

experimental design employs randomization to groups. In pre-test, the 

traditional lecture method of teaching was employed but in post-test, a 

collaborative learning environment was employed in which the impact of 

motivational stories was assessed. The pre - test - post - test equivalent groups 

design was used. 
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Sample 

The study was confined to 210 B.Ed. students of Nirmala College of Education, 

Ujjain. 105 B.Ed. students were assigned as controlled group and another 105 

B.Ed. students were considered as a tool for study. The control group was not 

allowed to get any exposure to the subject matter than the traditional classroom 

teaching but the experimental group students were given treatment with 

motivational stories to create interest in learning English Language. 

Tools 

1. Traditional lecture method was employed in teaching English language in 

pre-test and the impact of motivational stories was assessed in post-test.  

2. Achievement test in English Language was constructed and validated by the 

investigators which consisted of objective type questions. One mark for 

each question and contained 20 marks. The test was applied to both pre-test 

and post-test group. 

Analysis Technique 

The data was collected and analysed keeping the objectives in view and design 

of the study. Descriptive statistics such as mean and standard deviation were 

worked out to describe the nature of data. In order to find the perceived 

influence of motivational stories in English language teaching, t-test was 

employed. The control group was taught by the traditional method for a week. 

But the experimental group was taught with motivational stories in improving 

English Language for a week. Thus, the effectiveness of motivational stories in 

teaching English language was determined.   

Data Analysis 

The table below shows the pre-test results of control and experimental groups 

in teaching English Language 

Table No - 1 

Pre-test score of control and experimental group students in learning English 

Language 

Groups N df Mean SD Critical Ratio 

Control 105 
104 

8.65 2.86 
0.95 

Experimental 105 8.91 2.17 
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The table below shows the post - test results of control and experimental groups 

in teaching English Language 

Table No – 2 

Post - test score of control and experimental group students in learning English 

Language 

Groups N df Mean SD Critical Ratio 

Control 105 
104 

11.34 4.45 
9.49** 

Experimental 105 15.70 2.40 

 

t-value-significant at .01 level**         

             significant at -05 level* 

Results and Interpretation 

In pre - test, the obtained value of critical ratio for the experimental and control 

group was 0.95. The table values at .05 level and .01 level are 2.62 and 1.98 

respectively. The obtained value is not significant at .05 level, (C.R.= 0.95, df 

= 104). From this, it is clear that the students of the two groups do not differ 

significantly in their initial achievement before the experiment. In post-test, the 

obtained value of critical ratio for the experimental and control groups is 9.49. 

The obtained value is greater than the table value and is significant at .01 level, 

(C.R. = 9.49, df = 104). The experimental group performed better than the 

control group. From this, it is clear that the students of the two groups differ 

significantly in learning English Language after the experiment. Thus, the 

hypothesis is rejected. 

Impact of Motivation in Learning: Motivation has a lot of effect on what a 

student learns. They are as follows: 

1. Motivation directs the behavior of an individual towards a particular goal. 

2. Motivation enhances the performance of the student in learning. 

3. Motivation influences the cognitive processes of learning. 

4. Motivation helps a learner to understand which outcomes are strengthening 

and which are punishing. Thus, motivation helps in encouraging a child in 

both the consequences for better results. 

5. Motivation helps a child to enhance the efficiency of achieving a particular 

goal in time. 
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Findings 

✓ Human Psychologists investigate not only suffering and trauma, but also 

growth and creativity, dreams, ethics, and values. The dialogue between 

positive psychology and Humanistic Psychology can be a fruitful one. 

Love, compassion and care enables the students to mould their personality. 

✓ PERMA model of well-being consists of positive emotions, engagement, 

relationship, meaning and accomplishment. The well-being of students 

helps them to become better learners in a cooperative learning environment. 

✓ The main goal of Positive Psychology was to assist the learners to realize 

their qualities and to use them in their everyday life. Positive Psychology 

causes motivation and assess the needs of students to make sure the students 

learn what they need to learn. 

✓ In Introducing Positive Psychology to SLA, language educators are aware 

of motivation, perseverance, resiliency and positive emotions in the long-

term undertakings in learning a foreign language. The impact of motivation 

was studied in teaching English. 

✓ The fundamental desires of human beings are similar despite the multitude 

of conscious desires. Maslow’s Hierarchy of Needs has been adapted for 

use across a range of fields, including education, management, and 

nurturing the students. 

✓ Maslow stated that our basic need is for physical survival, and this will be 

the first thing that motivates our behaviour. Once that level is fulfilled the 

next level up is what motivates us, and so on. 

Discussions 

The following key principles can be taken into consideration while applying 

motivation theory in teaching - learning processes: 

✓ The need is the deficit or lack that causes a desire for satisfaction. The need 

can motivate a student to seek group acceptance in language learning 

arousing a positive environment. 

✓ Lecturers should modify their method of instruction by adopting PP 

approaches in language teaching. An instructor needs to learn to control 

student interest throughout the lesson. Emphasize why students need to 

learn the material and how they will benefit from the information. In this 

way they are more likely to give full attention to the instruction. 
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✓ Students have more interest in English language that deals with goals they 

see as important in their lives. For example, a story with a moral message 

that develops respect, love and zeal for learning language. 

✓ Showing a positive attitude in teaching the subject, a teacher can cause the 

student to learn. Students have more desire to learn English language when 

instructors maintain a good relationship with them.  

✓ Incentives such as good grades, awards or selection as a distinguished 

graduate motivate students who want to achieve. 

✓ To make an effort to succeed, students must have a need to achieve at a 

certain level. Motivation, perseverance, resiliency and positive emotions 

should be developed by an educator. In addition to these key principles, it 

is important that teachers guide their students at the appropriate times. 

Conclusion 

The objective of positive psychology is therefore to initiate a change in 

psychology as well as in the social sciences. A change for re-orientation is 

necessary. We should turn away from being exclusively busy with repairing the 

worst things in life, towards developing the best qualities in life. Positive traits 

such as character strengths’, values and talents and the social institutions that 

enable these such as friendship, love, and education is important. Motivation is 

not only important in its own right; it is also an important predictor of learning 

English language. Students who are more motivated to learn persist longer, 

produce higher quality effort, learn more deeply and perform better in classes 

and on standardized tests. It is the task of the teacher to improve the conditions 

of effective learning. He can do this by influencing motivation. The secret of 

successful teaching is to discover means of making the pupil like and want to 

do the things the teacher wants him to do. 
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GUIDELINES FOR CONTRIBUTORS 

Oman Journal of ELT welcomes articles that  

1.  Reflect the contexts of English Language Centers in the Colleges of 

Technology, 

2.  Find solution(s) to the problems of teaching and learning EFL in Oman,  

3.  Introduce innovative teaching techniques,  

4.  Deal with reflective teaching which draw on both teachers' experience and 

theory of ELT,  

5.  Discuss materials designing, and technology-aided teaching.  

 

PARTICIPANTS SHOULD CONSIDER CAREFULLY THE FOLLOWING 

CRITERIA 

• Dealing with the main concepts and theories clearly. 

• Using a wide range of appropriate sources and integrating the key ideas 

from the sources into a coherent and analytical framework.  

• Examining the issues from more than one perspective. 

• Outlining and specifying the limitations of the main implications of 

theory for policy and/or practice. 

• Having clear research questions.  

• Justifying the data collection method. 

• Having clear research findings, conclusion and evaluation. 

• Having a consistent quality of the writing, expression of ideas and 

references required for publication. 

 

GUIDELINES TO SUBMIT ARTICLES 

Articles should  

• not have been published previously, 

• be between 1000 and 3000 words, 

• be typed using Times New Roman, font size 11, with single line spacing, 

• have all hyperlinks in the article and in the References deleted, 

• conform to the latest edition of the APA style manual, 

• use sub -headings . 
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The Title of the submission should contain  

• The title of the paper, 

• The first name and surname of the author, 

• Position and affiliation, 

• Current mailing address, 

• Abstract of the paper in not more than 200 words, font size 12 . 

 

DEADLINE  

Final date for submission of articles is February 15th, 2023.  

Please Email your articles to C. Kodhandaraman at: raman@ict.edu.om 

00968-99848627. 
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